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What is the Toolkit for Younger Adults' Activation and Empowerment?

This Toolkit is one of the results of "The Key - developing methodology for younger adults education", a strategic partnership 
project in the field of adult education, that was implemented from September 2019 till August 2022 by four partner 
organisations: Institute Bob from Slovenia, Volonterski centar Istra from Croatia, Conversas Associação Internacional 
from Portugal and Institute Perspectives from Bulgaria.

The Toolkit is a collection of 30 activities that can be used in group or individual work with young adults (25 to 35 years old), 
when the goal is to support them in their transition to adulthood, by empowering them for a (more) active and reflective 
engagement in their lives and communities. The activities are organised in three chapters: Introductory, Core and Reflection 
activities. Some of the activities are completely new and some are variations, or our interpretations, of more or less known 
activities already existing in the field of non-formal education.

How was the Toolkit created?

The Toolkit was coming into being in several phases and with active engagement of many people. In the first phase, a 
total of 120 activities have been described by the facilitators who use them in their work with young people in partner 
organisations. Out of that mix, and after trying out some of the less-known activities on themselves, the core project team 
selected 30 activities suitable for implementation with young adults, that address a variety of topics important in the period 
of transition to adulthood (employment, social, soft and life skills, needs assessment, active citizenship and reflection). In 
the next phase the 30 activities were tested with different groups of young adults in four countries. Both the participants 
and the facilitators gave feedback that was used in upgrading the descriptions of the activities. After that, in international 
training with youth workers who were not involved in the process of creating the Toolkit, the participants (more and less 
experienced youth workers and adult educators) used the Toolkit to design programmes for different target groups and 
different objectives (purposes and main themes), and tried out some of the activities with each other. Their feedback was 
also integrated in the Toolkit as it is now available to you. We thank all our feedvack-givers!

How to use this Toolkit

The Toolkit is a compilation of activities that can be used independently, combined in different ways in programmes 
consisting only of the from the Toolkit, or integrated into programmes where only some of the activities come from the 
Toolkit. The activities are, for the sake of simplicity, usually described with one topic in focus, but can be easily adapted 
to other topics. Most of the activities are group-based and a number of them can be adapted to individual work. They can 
be used in different setting using non-formal education methods; all of the activities can be implemented in organisations 
involving youth and young adults, and a good deal of them also in the context of street (youth) work or even formal education.

Regarding the participants of your future programmes based on the Toolkit, the activities were written with young adults (25 
to 35 years old) in mind, who may, but don't have to, currently be experiencing different challenging circumstances. Although 
focusing on young adults, a majority of the activities, with appropriate minor adaptations, can also be implemented with 
other groups or individuals.
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The basic idea of the Toolkit is to provide facilitators, working with young adults in different settings, with a set of tools or
activities to pick from and combine into their unique programmes or to use them as one-time activities, as they are or with 
only slight changes. However (and whoever with) you decide to use the activities presented here, please bear in mind the 
basic principles of non-formal education, youth work and/or adult education, as well as the specifics of your participants 
and context. Although our aim was to describe the activities quite comprehensively, best use of any toolkit requires plenty 
of experience in the field. This Toolkit is also primarily oriented to experienced adult educators and/or youth workers, but if 
you are newer to the field or just need a refreshment, we recommend "Training Essentials", published by Council of Europe 
and European Commission, and "A Competence Model for Youth Workers to Work Internationally", published by Jugend für 
Europa/SALTO Training & Cooperation .

Any other important notes before we start using the Toolkit?

Yes, two very important ones.

The first one is that the Toolkit, beside on locally oriented online resources, can be found also on EPALE platform (Electronic 
Platform for Adult Learning in Europe) and as an Open Educational Resource (OER) for adult educators and other professions 
and individuals working with young adults (on Moodle platform). The OER is another valuable result of the project The Key, and 
offers not only the Toolkit for younger adults' activation and empowerment, but also examples of programmes that combine 
the activities from the Toolkit in different ways to achieve diverse objectives. You are, too, invited and very welcome to 
contribute with your example(s) and discussion topics, thus making our OER a truly educational and open resource.

The last, and maybe the most important note is that the Toolkit is accompanied by the document "Methodology for Younger 
Adults' Activation and Empowerment: Guidelines for Using the Toolkit", another result of the project.
The Guidelines explain more about the project The Key and partner organisations, and present theoretical concepts behind 
the Toolkit; the fundamental one being emancipatory learning. We invite you to explore the Guidelines along with the Toolkit, 
as the presented theoretical concepts together form the core of our methodological approach and an underlying principle 
of all the activities in the Toolkit.

Finally, we hope you will enjoy reading, and even more so, employing the Toolkit in your efforts to support young people in 
their transition to a more active and empowered adulthood.
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Spot Map

Addresses
• soft skills

• social skills
• life skills

• needs assessment
• reflection

Duration
• 90  min

Objectives
This activity enables 

reflection on ancestors and 
their lifestyle in comparison 

to participants’ opportunities 
and choices. It also motivates 

them to think about their 
future.

How many youth workers are 
needed?

Materials needed
You can create a list with

all the proposed questions
in order to keep the group

discussion more
structured and focused.

Methods 
• making a visual map

• individual work
• working with memories & 

impressions
• discussion
• reflection  

1

Description

Step 1: The map (5 minutes)
Draw an imaginary map on the floor: set North, East, South and West. Agree with the 
participants on what the map shows (scale down or expand as needed, e.g. if all participants, 
their parents and grandparents come from Europe, set only the map of Europe).

Step 2: Walk around the map (15 minutes)
When the map is established, invite the participants to step to the positions where their
mothers or fathers were born (if possible, the participants step to the place of birth of the
parent whose gender they identify with). Again ask the participants to state where they are 
and adjust their positions, while expanding the map if needed.

In the last step invite the participants to step to the places of birth of their grandparents, and
again ask them to state their positions and to adjust the positions and/or the imaginary map.

Step 3: The first reflection (15 minutes)
Give the participants a few moments to silently reflect on a typical day of their grandparents: 
ask them to think about their grandparent's typical day, and typical activities and chores 
(specifically instruct them NOT to focus on one specific chore). Invite them, all at the same 
time, to act this typical day out, showing the typical activities and chores. If you notice that 
some of them are feeling uncomfortable, give them the option of "doing chores" with their 
eyes closed.

After a minute or two, when the activity spontaneously subsides, ask the participants to
share what they were doing (while acting out the grandparents' typical day and activities), 
and to share their thoughts, aha! moments and feelings. Tell the participants they will have 
the opportunity to discuss later in the activity, and this part is sharing without comments.

If you find it needed, before the next step ask the participants to take a few deep breaths 
and/ or physically shake off the grandparents' typical day.

Step 4: The second reflection (15 minutes)
Invite the participants to move to the positions of their parents and, same as in the previous 
step, give them a few moments to silently reflect on a typical day, activities and chores. After 
they act it out, ask them to share what they were doing, what they were thinking and feeling, 
whether they had aha moments - this time with an emphasis on changes, what was different?

Step 5: Moving to the present (10 minutes)
Invite the participants to move to the place on the imaginary map where they were born. Then 
tell them you will count to 10 while they are moving to the place where they currently live. 

8



After all the participants have taken their positions, adjust the map so they all have enough space.

Ask the participants to think of their typical day and activities or chores, and to act them out. After their level of activity
subsides, invite them to share their thoughts and feelings.

Step 6: Discussion (20 minutes)
Facilitate a discussion about changes that were shown between typical days of the participants, their parents and 
grandparents. Adapt the questions to your main topic. Examples: What changed? What changed the most? Who had more 
freedom to choose (their roles, what they do, who they do it with, where and how they lived)? Who had more opportunities
(for education, jobs, political participation...)? What changed for better and what changed for worse? What are the reasons
for that? What are your conclusions about (the main topic)?

Step 7: Final reflection (15 minutes)
Debrief with more questions, where the participants don't need to answer all the questions out loud, and they shouldn't
reply to each other: What was happening with you during the activity? What do you think and feel now (about the main
topic)? What are you taking away for your present and future?

Recommended for

The activity is suitable for a group of up to 12 participants, with established at least a medium level of trust because they will
share personal information and feelings.

Suitable environment to do it

A room that allows all the participants to move freely. If implementing the activity outdoors, when drawing the imaginary
map be sure to clearly define or mark its boundaries.

Comments, tips & tricks

The activity can be adapted for different topics (e.g. human rights, educational or career opportunities, environmental 
issues...). When preparing for the facilitation, think of more specific questions for different steps of the activity, depending 
on the topic in focus.

Be aware that some participants may have uncomfortable memories or feelings during the activity: don't insist on sharing,
but focus on maintaining the atmosphere of emotional safety.
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Value-Based 
Living

Addresses
• life skills

Duration
• 90 min

Objectives
This activity enables

participants to identify/
bring to awareness their
most important personal
values and how they are

connected with their behavior
and choices. It encourages

participants to plan changes
in their life based on one or

more of their most important
values to foster changes that

will, when put into practice,
support their emotional
stability and resilience.

How many youth workers are 
needed?

Materials needed
• 100 – 120 cards (small 
papers) with one value on 

each card (example of the list 
of values here); several empty 

cards
• printed interview 

(conversation) questions for 
each pair (Worksheet 1)

printed follow-up questions 
(Worksheet 2)

1 - 2 depending on the 
size of the group

Description

Announce to the participants the main topic of the activity and the variety of methods that 
will be used (individual work, work in pairs, sharing in the whole group...).

STEP 1: Preparation (10 minutes)

1. Warm up the group by doing a grounding exercise and bringing participants’ awareness into 
their bodies.

2. Give the group a brief explanation about what values are. Values are directions in life, not
objectives. They can change throughout life as the importance of things changes at different 
stages of your life (e. g. Career or family life may become less or more important as you grow 
older). Ask the group to brainstorm about/share different values that come to mind. Conclude 
that values aren’t objectives that you can reach, they are like a compass that will guide you 
in life, as they keep reminding you what is important to you and what gives your life value. 
Knowing and living according to values gives a direction and purpose in life and consequently 
more emotional stability and resilience.

STEP 2: Building a vocabulary (20 minutes)

3. Tell the participants that they will start exploring their most important values by looking at
some possible values, i.e. values important to different people, thus building their own „values
vocabulary”.
Spread the value cards on the floor. You can play some relaxing music in the background. 
Invite the participants to go and visit the cards in silence. Ask them to „feel” the importance 
of each of the offered values to them; they should not think too much about it.
Ask the participants to individually write down the values that are actually important to them 
(and not what they believe that should be important to them!). If they don’t find a card with 
the value that is important to them, they can still write it to their list, and also to an empty 
card they will leave on the floor.
This part of the activity serves to bring awareness to what values are and to build up a 
vocabulary of values. Participants usually find it difficult to come up with these words 
themselves. 

4. Ask the participants to make a list of 10 values that are most important to them (Top 10 
values), expanding or shortening what they have previously written.
You can invite the participants to briefly share their experiences of this exercise in the group.
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• 2 – 3 papers and a pen for 
each participants

• optional: relaxing 
background music

Methods 
• individual work, work in 
pairs, group work (sharing)

• interview
• goal setting (SMART)

• conversing and reflecting
• connecting one aspect 

with another

STEP 3: Deepening understanding (35 minutes)
5. Ask participants to work in pairs for the next part of the activity (20 minutes), where they
will interview each other about their past. Hand out the interview questions (Worksheet 1) to 
the pairs, which they can use to discover more values that are important to them.
This will help to deepen the understanding of what values are important to the participants, 
and to recognise important values in others and how this motivates behaviour.

6. Staying in the same pairs, ask the participants to reflect on their answers to the questions
and discuss if any new values can be added to their Top 10 lists (last question on the handout).

7. Reflect with the group on the exercise and offer them a space to share experiences. You 
can finish by asking each participant to share their most important value with the group.

STEP 4: Follow-up (25 minutes)

8. (15 minutes) Invite the participants to choose one value from their lists, the one value they 
wish to give more presence in their daily life. It can be a value that they may have ignored 
for some time or a value that could just be more in the forefront of their life. With this value, 
the participants will make a concrete plan thinking about the following things (Worksheet 2):
 • What do you expect to have, feel and/or be more when this value gets more 
presence in your life?
 • What specific and realistic objectives (long-term, mid-term and short-term) can 
you set to give it more presence in your life?
 • What small steps can you take to go towards these objectives?
It is best to define the objectives as SMART (Specific, Measurable, Achievable, Relevant, Time-
bound) - only when all participants know the term, otherwise follow the questions on the 
worksheet.
Through working on this plan, participants have the opportunity to apply what they have 
learnt about themselves/their values, to think about what they can change to direct their lives 
towards what really matters to them and increase their resilience and emotional stability.

9. (10 minutes) Invite the participants to briefly reflect on the whole activity and/or share the
first step they will take towards more presence of their chosen value.

Recommended for

• Groups of 4 to 16 participants with established at least medium level of trust
• Can be adapted to individual work
• Participants exploring their direction in life and/or facing important decisions (e.g. 
finishing education, looking for job/thinking about self-employment)

Suitable environment to do it

Any setting that can provide enough space for the whole group and undisturbed work in 
pairs.
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Worksheet 1: Interview questions

The following questions can help you get further ideas about your values. 

What were the moments or times of your life in which you felt inspired, in which you felt your heart opened up, in which you 
were „touched”? Do you know why that was? Do you see any important values in this memory?

Which movie, book or conversation touched your heart? What happened in it? What was it that had been touched? What 
does this say about your values?

Which person did you or do you still admire? What does this person represent to you? Can you discover any important value 
in this representation?

Have there been moments in your past in which you were not satisfied with your life? Can you see any important value that 
you were missing at that time?

Now that you have explored your values, what would be your life motto? What is it that you want from life?

Do you now want to add any new values to your Top Ten List of most important values?
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Worksheet 2: Follow-up questions

Now you have the opportunity to apply what you have learnt about your values and to think about what you can change to direct 
your life towards what really matters to you. 

Choose a value from your list that you wish to give more presence in your daily life.
It can be a value that you may have ignored for some time or a value that could just be more in the forefront of 
your life. 

What is your aim with this value: what do you expect to have, feel and/or be more when this value gets more 
presence in your life? 

Make a concrete plan for small steps towards the aim - what objectives can you set to give your chosen value more presence 
in your life? Write down your answers in each box.

Long-term objective:
what will you have achieved by the 
end of the next two years? 

How will you do that (what 
steps will you take)?

Who will you do that with? When do you expect it to 
be achieved?

Mid-term objective: 
what will you have achieved in half 
a year from now, that will open the 
path to your long-term objective?

How will you do that (what 
steps will you take)?

Who will you do that with? When do you expect it to 
be achieved?

Short-term objective:
what will you do as soon as possible 
(in the next 2 months, 2 weeks or 
maybe even 2 days)?

How will you do that (what 
steps will you take)?

Who will you do that with? When do you expect it to 
be achieved?

13



Flower Power

Addresses
• employment

• life skills
• needs assessment
• active citizenship

• reflection

Duration
• 60 – 90 minutes

Objectives
This activity helps to develop 

understanding about the 
connection between personal 

needs and what we need 
to have them fulfilled. It 

encourages the development 
of skills to reflect and 

analyse. Activity also fosters 
solidarity and respect for 

diversity.

How many youth workers are 
needed?

Materials needed
• copies of the handout 

sheet, one per person
• a pencil for each 

participant; erasers; coloured 
markers to share

• tape to hang the 
drawing(s) on the wall

• flipchart and markers

1 or 2

Description

An icebreaker activity is welcomed before the start. Something to make participants relaxed 
and connected but also willing to share (feel good activity).

STEP 1: Introduction (15 minutes)
1. Start with saying that human being need to have certain needs fulfilled. For instance, for 
basic survival we all need food and water, sleep and air to breathe. However, that is not 
enough to feel complete. We also need safety (e.g. financial security or good health), love 
and belonging (e.g. intimacy, family, different social groups.) and esteem (to feel valued and 
fulfilled). Check with the participants if they all understand the difference between needs 
and wishes or solutions to problems. If necessary, discuss until it is clear what the needs are.

2. Tell the participants they will later draw a flower (example attached) that represents their
own needs as human beings. The flower should have eight petals (choose from the list, 
addressing the needs of the group, or add some that you believe are close to your participants):

• basic needs (food, water, safety)
• personal security
• financial security
• health
• access to the doctor(s) and specialist(s)
• friendship
• family
• esteem
• personal fulfilment
• regular job
• apartment
• professional respect
• free time activities
• privacy
• possibilities to choose their profession
• sufficient study funding
• opportunities to gain experience 

The sizes of the petals should correspond to how important each of the eight needs is for 
them at this time in their lives. Draw an example on a flipchart as you explain, but emphasise 
that this is only an example; each person’s flower will be different.
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STEP 2: Needs and conditions (25 minutes)
3. Spread the materials and ask the participants to each draw their personal flower in the middle of a paper, leaving some 
space around. Draw their attention that there are no right or wrong, good or bad flowers; everyones’ will be unique. They can, 
but don't have to, write their names on the papers.

4. Invite the participants to now think about the conditions that have to exist so that they can blossom and be complete 
human beings. Ask them to represent these conditions by drawing leaves around their flowers and adding key words on the 
leaves.

5. Finally, ask the participants if they want to share their flowers. If they are all willing, they can share one element of their 
choice and elaborate a bit. Alternatively, if all the participants agree, they can fix their work on a wall to make an exhibition. 
Allow appropriate time for sharing their chosen elements of flowers and petals, or for looking at the exhibition.

STEP 3: Conclusions (45 minutes)
6. Invite the participants to get into small groups of 3 to 4 people and to discuss the following questions in next 20 minutes, 
while taking notes in order to later share a summary:
 • Are there any links between your needs and conditions (flowers and leaves)? If so, what are the links?
 • Why is it important to understand what surrounds us?
 • Why is it important to be aware of our needs and desires?
 • How do the needs and conditions of the group correspond? Are there any connections, oppositions? Why do you
think it is so?
Ask the small groups to share the summaries of their discussions with others. Wrap-up with the summary of the summaries,
i.e. with common or different conclusions that the small groups have reached. Give a very short theoretical input if needed, 
to support or upgrade what the participants have said.

7. Invite the group to reflect on their experience of the activity (remind the group there is no commenting or replying in this
part): What did you personally conclude about your needs and the conditions you require for your needs to be fulfilled? What
is the importance of that for you? How can you use that in your near future?

Recommended for

Best for a group of 6--10 people. Can be adapted to bigger and smaller group or individual work. Participants should know
each other before this, but not deeply.

Suitable environment to do it

Wherever you wish, indoors or outdoors.

Comments, tips & tricks

It is important to stress to the participants that each of them must decide for themselves how big the different petals should
be. The colours that they choose for the different parts will also be a personal choice.

At step 4 you may need to give people a few tips. You can point out that the leaves make food to nourish the flowers from 
sunlight, water and carbon dioxide. Give real-life examples the participants can relate to, e.g. within the need for esteem 
you wish to be an active citizen and one of the conditions is to have a safe place to meet with other young people, another 
one is the support of more experienced active citizens, etc.

*Activity adapted from Compass – Manual for Human Rights.
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Support Map

Addresses
• needs assessment

• reflection

Duration
• 60 min

Objectives
This activity develops

understanding of individuals’
needs and their environment.

It opens space for
information about social

dynamics, connections
to their social systems

and the community, the
level of connection to

the external world, and
enables recognition of areas

of deprivation and areas of
strengths.

How many youth workers are 
needed?

Materials needed
• paper
• pens

Methods
• Individual work;

• drawing;
• reflecting;

• working with memories 
and impressions;

• listing;
• making a visual map of 

support.

1

Description

STEP 1: Mapping (20 minutes)
1. Tell your participants you want to learn more about them and support them in reminding 
themselves of people who are helping them in reaching their personal goals and overcoming 
obstacles. They will literally map their sources of support, i.e. draw their support map, showing 
people (informal support), organizations (formal support) and other elements of support that 
may help them in reaching their goals.

2. Invite the participants to first draw themselves (as ever they want) in the middle of a paper/
centre of the map, and then to think about people and organizations in their life who already 
support them or could support them in reaching their goals. When adding these sources of 
support to their maps, the participants can indicate different levels of support they receive 
by using different proximity on the map, different colours and the following types of lines:
 - a lot of support = wide line
 - some support = medium line
 - "they are there" = thin line
 - supporting someone else in their network = arrow toward that person
 - source of stress = broken line = indicates someone who was or can be supportive, 
but is not in reach or the relationship needs to be re-established or renegotiated.

From time to time ask the participants how the mapping is generally going, and/or help 
them think by posing some of the questions proposed in the Comments, tips & tricks. The 
participants don't answer the questions out loud, but use them to think of additional sources 
of support. Don't overdo with the questions! Observe the participants' non-verbal cues and 
get involved only if they need you.

STEP 2: Sharing and planning (25 minutes)
3. Ask the participants if they are willing to share one or two elements from their maps 
with the group, whatever they feel is comfortable for them. What they share may give other 
participants ideas of additional sources of support they haven't considered before.
Alternatively, if the group is large and/or the level of trust is not very high, the participants 
can: a) share only about the sources of high or medium level of support, b) share whatever 
they choose in pairs or small groups of 3 persons.

4. Invite the participants to individually choose a source of support, where they would like to
experience a higher level of support than the current one. Ask them to think how they might
influence that outcome and give them a minute or two to plan one small step they will make
towards it. Add that the step needs to be very specific (what, when, how, etc.) and doable in a
short time-frame. Give example(s) that the group can relate to . For example, instead of "I will 
improve my communication with person X", it is better to plan "I will call person X tomorrow 
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morning, ask how she is and if she could help me with thing Y". When all the participants have their plans, they can, but don't 
have to share them with the group.

STEP 3: Reflection (15 minutes)
5. Ask the participants to think and share what they choose, reminding them this is thee part when they express their 
experience of the activity, without comments from others: What were you doing in the activity? What were you thinking and 
feeling during that? How is that relevant or important to you? What do you want to/what will you do with it?

Recommended for

Individuals or groups with high level of trust.

Suitable environment to do it

Peaceful and safe environment.

Comments, tips & tricks

You can also choose to do a collage technique of visualization, then you will need additional material (glue, scissors, 
magazines).
***
QUESTIONS
If you are working with individuals, ask them questions while doing the support map. If you are working with a group ask
people some of the questions at the end of activity when they present the maps to each other.
1. INFORMAL SUPPORTS

2. FORMAL SUPPORTS 

3. INTERMEDIATE SUPPORTS 

18

• Who lives in the home with you?
• Do you have family that lives close by?
• If you had news to share, whether it was good or bad news, who would you call?
• How often dou you talk to them or see them?
• Tell me about your neighbours.

• Are you receiving any services, or a financial support ? How often?
• By whom? How do you get along with them?

• Do you work outside your home? What do you do? Do you like what you do? Does it pay for your 
basic needs?
• What do you like to do in your free time? What do you do on Sundays?



How to build a 
tower

Addresses
• soft skills

• social skills
• reflection

Duration
• 45 min

Objectives
This activity enables 

development of skills to 
reflect, analyze

the importance of listening, 
clear instructions and 

two-way communication. 
It gives the participants an 
opportunity to self-assess 
their skills of listening and 

giving instructions.

How many youth workers are 
needed?

Materials needed
• blindfolds 

(the number of the blindfolds 
should be the same as the 
number of triads doing the 

activity simultaneously)
• sets of plastic bricks

(bigger than Lego) or
Jenga blocks: at least 15

bricks per triad
• flip chart and felt pens

2 - 3

Description/steps

STEP 1: Introduction (5 minutes)
1. The facilitators introduce the activity defining it as an activity which helps better 
nderstanding of personal communication and cooperation styles. Participants are divided in 
the triads and are then invited to decide on their roles as A, B or C so that every triad has all 
three roles. The facilitators inform the participants that they will later implement the activity 
in the triads, where 2 persons will be responsible for finishing the given task, and one person 
will observe the process (guided by several questions). More details will be given to them in 
the next step.

STEP 2: Instructions for different groups (5 minutes)
2. Facilitators take different groups (A, B and C) to the different parts of the venue, and give 
them instructions.

Instruction for participants A: You are blindfolded and can finish a given task with
only verbal support of participant B. Verbal communication between participants A
and B is possible. Participants A get their blindfolds.
Instructions for participants B: You can navigate participant A to finish a given task, 
but the support should be only verbal. Verbal communication between participants 
A and B is possible. 
Instructions to participants C: You silently observe the communication and the 
relation between participants A and B, following the guiding questions: 1. How 
would you describe the communication between the participants A and B?, 2. How 
would you describe the communication style of participant A?, 3. How would you 
describe the communication style of participant B?.

STEP 3: Building the tower (5 minutes)
3. When the instructions are given, the participants are invited back to the triads established 
at the beginning. Every triad is designated a separate space. They are given additional 3 
minutes to prepare their setting (to sit down and put blindfolds). Facilitators then provide 
every triad with a set of plastic bricks (in a bag) and give to all the triads the task: ”Person 
A has to silently visualise the tower she/he wants to build and then build it to the (only verbal) 
support of participant B. Participant C is silent and observes the process of finishing the task. 
The duration of the task is 2 minutes.”

STEP 4: Reflection (15 minutes)
4. After 2 minutes, the facilitators invite the participants to reflect on the activity. 
Participants A say if they have succeeded to build the tower like the one they have visualized. 
Participants A and B share how they felt during the activity, what behaviours or styles they 
have recognised within themselves/ in their pairs, what influenced (enabled/disabled) the 
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process of building a tower, and what they would now do differently. 
Participants C report about what they have observed in the process (questions from step 2). 
After the participants have reflected on their experience, the key findings are written on the 
flip chart.

STEP 3: Discussion and wrap-up (15 minutes)
5. Facilitators provide more information/ explanation of the topics of active listening, 
assertiveness and cooperation, involving the participants in the discussion according to their
interest and experience with the topics. 

6. Facilitators wrap-up the activity by repeating some of the key conclusions (from the 
previous step and discussion) and/or the participants’ statements about the importance of 
communication.

Recommended for

It is a group activity suitable for participants of any age or background, with a basic level of
mutual trust. The activity will help build trust among the participants and teach them how to
work as a team. 

Suitable environment to do it

The venue/open space should be big enough so all the triads can do their tasks without 
surrounding sounds or sounds from other triads affecting their work.
The setting can include tables (and chairs) or triads can work on the floor/ground.

Methods
• work in small groups 

(triads)
• observation

• self-reflection
• informing/explaining

• group discussion

Comments, tips & tricks

The facilitators should prepare a theoretical background on the key themes/topic, for the reflection and wrap-up part.
***
Things are easily misunderstood and misinterpreted because of superficial listening or unclear information that we give 
or receive, or because we do not check if we have properly understood the message or the intention behind the message 
of another communicator. This activity should illustrate how important it is to give clear information/ instructions and 
listen carefully to ensure two-way communication. The participants will be more aware of how they give or receive (listen, 
understand, follow) instructions and what they need to improve to be more efficient communicators. Last but not least, they 
will be more aware of different communication styles.
***
Variation 
Depending on the number of participants, dynamics of the group, time and other resources, the activity can be done with 
2 pairs (where in each pair one person is A and 1 person is B) and all other group members as observers (participants C). 
The participants are given instructions and materials as previously described. Then one pair does the task in the centre 
of the venue, and gives their reflection of the activity. After that, the second pair does the task and gives their reflection. 
Participants C give their feedback in the way that the processes and result of pair 1 and pair 2 can be compared.
Another option is to enable all participants to experience all of the roles (A, B, C), i.e. that each triad goes through STEP 3
three times, switching the roles in every round.
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What Could Go 
Wrong?

Addresses
• soft skills
• reflection

Duration
• 60 min

Objectives
This activity encourages 

critical thinking, fosters risk 
assessment and planning 
skills, stimulates creative 

thinking and problem solving 
and contributes to the 

creation of plans that are 
more sound and more likely 

to succeed.

How many youth workers are 
needed?

Materials needed
• A4 paper or poster 

with the plan that is being 
analysed

• A4 paper or poster for 
taking notes

• worksheets with 
questions (step 4.) OR 

questions written to a poster
(felt/ colouring) pens

Amount of materials may 
vary depending on the size 

of the group and number of 
plans being analysed (see 

variations in Comments, tips 
and tricks section).

1

Description

The activity is used in the process of planning, with the objective to critically revise and 
improve the participants' action plan for a small community project (e.g. volunteer action, 
petition campaign, cultural or sporting public event) or other complex task. Therefore, the 
precondition to implement this activity is that the group of participants already has a (draft 
of a) plan for a project or a complex task they want to do together, and that they agreed to 
participate in the activity that may enable them to improve their plan.

STEP 1: Introduction (10 minutes)
1. Introduce the participants to the activity by explaining its purpose: to analyze, revise and 
improve or fine-tune the (draft) plan for their "project" in order to make its implementation 
more successful. The activity will also enable the participants to practice their critical and 
creative thinking and problem solving skills that are useful in every area of life. Tell the 
participants about the steps of the activity and that it is best if they participate with the 
intention not to criticize (their plan or themselves) but to critically analyze the plan to later 
be able to make constructive changes, i.e. to improve the plan.

2. Briefly retell or ask one of the participants s to retell the plan they have created before 
and put the poster with the plan to a wall. Put an empty poster on the right side of the poster 
with the plan.

3. Ask the participants to stand up and make a line shoulder-to-shoulder, facing the wall with
the posters (not too close to the wall). In front of them, on the floor, draw an imaginary or 
real two-dimensional o bject (e.g. circle or square) that will be the designated location of 
the Critic. Invite the participants to remember a situation in their life when they were very 
analytical, attentive to details, or critical about something (and about the creator of that 
something!) in an effort to seek for best possible solutions. Ask the participants to, as each 
of them remembers their concrete situation, step into the designated spot of the Critic.

STEP 2: Finding problems and weaknesses (20 minutes)
4. When all the participants have stepped into the designated spot of the Critic, invite them 
and verbally lead them to relive their situations when they were very analytical, attentive to 
details and critical about something in an effort to seek for best possible solutions. Ask the 
participants to remember the details of the situation, closing their eyes if they want to, and 
experience the situation again (wait at least 4-5 seconds between each two questions):

What were you thinking? What was your attitude about the thing you were analyzing? What 
was the intention of your analysis? What were you feeling? What was your posture like, what 
kind of sensations you felt in your body?
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Methods 
• reflection

• critical analysis
• small group discussion

Observe the participants closely and when you notice that most of them seem associated 
(connected) with the experience, ask them to open their eyes and focus on the questions 
about their plan.

5. Put a poster with the following questions on the left side of the poster with the plan. Go 
through all the questions and write the participants' answers to the empty poster (on the 
right side of the plan). Bear in mind, and remind the participants that this is about analyzing 
potential problems and risks (and not looking for solutions); also, ask them to be as specific 
as possible.

 • What are the weaknesses in this plan?
 • What is missing?
 • What is inappropriate?
 • What problems could occur?
 • Who might object? Who will be affected by this?
 • When and where might this not work? Or not be desirable?
 • Are there any other weaknesses in the plan? What exactly?
 • What will happen if it works?
 • What won't happen if it works?

STEP 3: Modifying the plan (30 minutes)
6. When all the questions have been explored, invite the participants to go over their plan and 
make changes (if it is needed) based on the answers from the previous step.

7. Support a brief reflection with questions like: How did the activity work for you/your plan? 
What do you now think and feel about your plan? And about you, individually and as a team? 
How are the results of the activity useful (or not) for you in the near future?

Recommended for

Suitable for individuals and groups of 6 to 12 participants, any age or background, with 
basic trust established.

Suitable environment to do it

Any.

Comments, tips & tricks

The activity can be implemented only if the participants already have one or more plans for their own, individual or team, 
activities in near future. The activity is a modification of Disney Creativity Strategy, mostly used by Neuro-Linguistic 
Programming practitioners. In the original technique three different thinking styles (Dreamer, Realist or Planner, and Critic) 
are used to come up with an idea and subject it to the analysis that will shape it into a plan that is realistic and achievable.

***
The activity can be used in any context where some sort of concrete plan is being created, e.g. independently by an
individual, in meetings, coaching, activity Needs assessment (in 1st phase) from this Toolbox…
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Have in mind that it should be just one part of planning, when risks and weaknesses are assessed - not to dampen the 
enthusiasm, but in order to modify the plan into a more viable one. 

***
Variations in cases of different number of plans analysed in the group:
1. one plan, drafted by the whole group or that will be implemented by the whole group => split the group into smaller 

groups of 3-4 participants, after step 5. have them present their ideas for the improvement of the plan to each other 
and decide on the changes in the large group

2. more than one plan, drafted/ to be implemented by different teams participating in the group =>
 option 1: split the group into smaller groups of 3-4 participants, distribute plans so that each is covered by at least 
one small group, after step 5. have them present their ideas to the team whose plan they analysed, teams come together to 
do step 6. with what they have learnt from others
 option 2: teams whose plan is being analysed become small groups for the activity, after step 6. the teams come 
back to the large group, present what they have changed and why and discuss possible additional improvements
3. individual participants’ plans => all steps done individually (facilitator guiding steps 1.-4., questions for step 5. can be on 

a poster), after step 6. the participants come to pairs or triads, present what they have changed and why and discuss 
possible additional improvements of their plans. Beware of the topics/areas of life covered by individual plans, they may 
require a higher level of trust!
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Needs Assessment 
- Low Scale 

Research

Addresses
• life skills

• needs assessment
• active citizenship

Duration
• 180 min

Objectives
This activity enables the

possibility of transformation
of participants’ concerns

into concrete proposals, it
motivates the participants

for (more) active citizenship
(from recognizing problems/

assessing needs to
responding to the problems

or communicating with
decision-makers) and enables

the participants to map the
makers of the decisions

related to the problems of
their interest. Activity also

offers a tool/first step to
reach decision-makers.

How many youth workers are 
needed?

Materials needed
• Papers, posters, markers, 
computers, Internet access, 

templates
• List and short explanation 

of data collecting tools 

2

Description

This activity is implemented in 2 subsequent phases. 

1st PHASE (60 minutes)

1. Present the activity, stating it will be the base for the activities aimed at developing 
solutions/project planning. The activity is based on participatory (low-scale) research.

2. Invite the participants to brainstorm about the problems of the community they live in, 
and more specifically, problems of their social groups (25-35 olds y.o. or any subgroup 
they share characteristics with like unemployed, single parents, etc.). Briefly discuss the 
main (local or national) current problems (only the problems, not possible solutions!).

3. Based on the results of the group discussion, group similar problems in categories, and 
identify and clearly define key problems, involving the participants as much as possible. 
Based on the size of the group and the interest of the participants choose the number 
of problems that will later be discussed in small groups. Aim to form small groups, each 
discussing one problem, with a maximum of 5 participants to enable active participation 
(e.g. if there are 12 participants in the group, pick 3 or 4 problems and form the same 
number of small groups).

4. When the groups are divided depending on the key problems chosen, give the participants 
guidelines: to discuss the relevance of the problems stated, in terms of causes, 
consequences/outcomes, different target groups involved, and key stakeholders. The 
participants summarize the key points of their discussion in the form of a presentation.

5. Invite the small groups to present their results. Support the participants in asking for 
clarifications and in giving meaningful inputs, and encourage group discussion. 

6. Invite the participants to mix, and find another smaller group, based on the (different) 
problem of interest, where they will work on the 2nd phase of the activity.

2nd PHASE (120 minutes)

The objective of this phase is to enable the participants to plan and implement a participatory 
low-scale research, aimed at finding realistic solutions for the problems they have previously 
discussed.

7. Inform the participants that the new task for each small groups is to prepare a small 
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Methods 
• small and large group 

discussion
• brainstorming

• self-directed desk 
(internet) research in small 

groups
• presentation (by the 

participants)
• interviewing/survey

research about the problem they have chosen, that will help them look for different 
solutions with some of the people or organizations concerned with same problem. 
The point is not to have a perfectly precise analysis based on the implementation of 
the research, but to have the experience of planning needs assessment. Give them a 
template with the following questions and 15 minutes to discuss and write down their 
conclusions (or plan for the research):

• Who does this problem concern directly?
• Who is involved in it?
• Which organizations and services are involved in it? (stakeholders)
• How would you include/approach this/these group(s)? 
• How would you organize and implement the process of data collecting?
• What methods/techniques/resources would you use? 
• How would you define your question(s) for data collecting?

8. Ask the participants to stay in the same small groups and use the next 45 minutes to 
implement the research plan within the group or in the community (if the venue location 
enables it). Encourage them to use the questions they have prepared to interview or 
survey relevant stakeholders they have identified and who are available in the current 
situation (environment and time frame). Announce that the results will be presented 
afterwards and remind them to take notes of responses. Specify the exact time when 
you expect all small groups to come back with their notes.

9. After small groups are back, give them 15 minutes to prepare presentations of the results 
of their research. It is best if presentations use visual aids (of the participants' choice) 
and the following elements: number and structure of respondents, questions asked, 
main categories of responses for each of the questions, conclusions (proposed solutions 
of the problem and/or proposals for further research). You can prepare a poster with the 
elements of the expected presentations in advance. In all guidelines you may use simple, 
everyday language if that is the need of your group (e.g. instead of "respondents" use 
"people you talked to").

10. In next 30 minutes facilitate the presentations of small groups' key findings, and initiate 
a brief discussion about possible solutions after each of the presentations. 

11. Summarize the phases and results of the activity. Ask the participants what is their main 
takeaway from the activity and what they want to do next about the problems and needs 
that were in the focus. If applicable, make a plan for the next step.

Recommended for

Group of participants - any age or background with basic level of trust.

Suitable environment to do it

Venue, in direct contact with the local community.

Comments, tips & tricks

Depending on the structure of the training this activity can be interconnected with “A Postcard to the Decision-Makers”. 
It is recommended to implement this activity when the energy level in the group is high (e.g. not at the end of a long day).
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Methods 
• discussion 

• negotiating
• problem-solving

• sports game 

Street Football 
for Tolerance

Addresses
• soft skills

• social skills
• active citizenship

Duration
• 90 min

Objectives
The activity supports 

the development of 
organisational, decision-
making and cooperation 

skills.

How many youth workers are 
needed?

Materials needed
• playing field (enough 

space)
• ball

2

Description

STEP 1: Introduction (10 minutes)
1. Provide an adequate setting (playing field) and divide players in two teams: each team 

consists of at least four players (at least one player in each group has to be female) and 
one substitute. 

2. Tell the participants to forget what they know about football. Provide predefined 
instructions/guidelines:

• the substitute may switch with the players on the court as often as needed but the 
substitution rule is always “First one off, then next one on.”

• the game is played without any goalkeepers; the players on defence may not touch 
the ball with their hands. In the case of “handball”, the opposite team is awarded 
an unobstructed penalty shot on goal

• there is no referee – the participants have to enforce the rules they agreed upon 
by themselves

STEP 2: The game (40 minutes)
3. The game starts in the “dialogue zone”. “Dialogue zone” is the place where additional 

rules are agreed upon between teams, including the rules of fair-play (examples: “any 
goal scored by a female is awarded with 2 points”, “if a player commits a foul against 
another player, that team loses one point”). Teams meet in the "dialogue zone" 10 minutes 
before the start of the game and agree on the fair-play rules.

4. The match begins and it is played for 30 minutes in total. The facilitators observe in 
order to be able to offer some insights in the reflection part.

STEP 3: Discussion and reflection (40 minutes)
5. At the end of the game both teams again meet in the “dialogue zone” to evaluate the 

game. 
Some of the question for the reflection are:

• Were participants able to set some rules?
• How would you describe the process of setting the common rules?
• What were the challenges in the process of setting the common rules? What were 

the opportunities?
• Did the players respect the rules during the match? How do you explain that?
• How did the players behave when someone broke a rule? (Were there any differences 

if the player who broke a rule was from your or the other team?)
• If you were preparing for another match, would you keep the same rules? If no, 

what would you change? How would you behave during the new match, with the 
changed rules?
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6. Tell the participants that the reflection begins, and that now we don't discuss or comment what is being said, but 
everyone shares their personal experience of the activity. You can use the following question and add new ones as 
needed:

• What is the main feeling and/or conclusion you will take away from this activity?
• Does any part of this experience remind you of something else you have encountered in your life? What was that?
• How can you use this experience and/or insight in future?
7. Thank everyone for the game, discussion and sharing their experience.

Recommended for

The group of minimum 10 participants, when the medium level of trust is established.

Suitable environment to do it

Outdoors.

Comments, tips & tricks

If needed, you can remind the participants to use “dialogue zone” to agree on additional common fair-play rules during the 
match.
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The Believers

Addresses
• social skills

• life skills
• active citizenship

Duration
• 120 min

Objectives
This activity enables 

knowledge about different 
belief systems and religions. 

It encourages critical 
thinking and cultivates the 
acceptance of diversity of 

beliefs and religions.

How many youth workers are 
needed?

Materials needed
• statement cards (one set 

per small group), each card 
with a statement of beliefs, 
values, practices or rituals 

from different religions 
• list of international 

documents and their specific 
articles protecting freedom 

of religion and freedom of 
opinion and expression (to 

be shared with participants, 
as a poster or a handout – 

adapt the number of copies 
accordingly)

1 - 3 

depending on the size of 
the group (number of small 

groups)

Description 

STEP 1: Introduction (20 minutes)
Explain that in this activity the participants will discuss their beliefs. Remind the participants 
that some people, also among them, may be deeply religious, others less religious and some 
may not have a religion, however we all have certain beliefs about life and the world. Ask 
the participants what a belief is and how it is similar or different from a belief system and/
or religion, and give additional theoretical input (see Comments, tips & tricks). Don’t go too 
deeply into discussion, this is just an introduction.

Ask the participants what they know about the relation between religion/beliefs and human 
rights, and give additional input about international instruments/ legally binding documents 
that protect freedom of religion/belief as one of the human rights (Universal Declaration, 
European Convention). The aim of the activity is to deepen the understanding of Article 
18 of the UDHR by sharing personal points of view and critically analyzing different ways 
in which we give meaning to life. Make it very clear to the participants that they need to 
be aware of what they say and how they express themselves. The protection of religious 
beliefs, as well as religious symbols against insult and denigration, falls within the scope of 
freedom of religion. However, protection must be weighed against freedom of thought and 
expression and does not mean general immunity against criticism of beliefs. Therefore, open 
and respectful questioning is acceptable, as opposed to discourse motivated by prejudice 
and discrimination.

Divide the participants into small groups of 4 to 6 people and ask them to think for 3 or 4 
minutes individually about their personal convictions. To support their introspection, you 
may ask some of the following questions (they don't answer out loud): If you have a religion, 
do you closely follow all the obligations and rituals? If you follow some of the obligations and 
ritual and not all, how did you choose which ones to follow and which not? Whether you have 
a religion or not, what do you believe about the world, yourself, other people, ideal way of 
leading a life...?

After the participants had the opportunity to think for themselves for a few minutes, ask
them to share in their small group about the first time they took part in a religious ceremony,
e.g. what was the ceremony about and within which religion it took place, what was their role
in it, what does the ceremony look like...

STEP 2: Main session (50 minutes)
Place a set of statement cards (see Comments, tips & tricks), face down, in the middle of each 
small group. Tell the participants they have 50 minutes and that their discussions should be 
short so that they can process as many cards as possible, yet long enough so  everyone can 
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participate. 

Explain that in each turn one participant takes a card, reads it aloud and comments on the 
statement. Then the others have the opportunity to contribute with an example from their 
own religion or experience. Then they move on to another round, with another participant 
taking a card (and others contributing). Make sure everyone knows they do not have to say or 
explain more than they feel ready to.

If you have the opportunity, assign a facilitator to each small group. Otherwise, visit all 
groups at the beginning to make sure the participants express themselves respectfully 
about religions/beliefs presented on the statement cards. If you can't provide each small 
group with one facilitator, you can visit all the small groups at different points when they 
are deeper in the main session, as long as you are certain that you have established an 
appropriate level of trust with the participants, and if you have announced the visits 
before they started to comment the statement cards.

STEP 3: Discussion and reflection (40 minutes)
When all the cards have been discussed or the time is up, facilitate a reflection in the same 
small groups (or in the big group, depending on the total number of participants and available 
facilitators). Proposed questions:
- Did you feel that it was difficult to treat certain topics? Why?
- Were there any facts, beliefs or attitudes about your own beliefs that surprised you?
- What did you have in common despite your different beliefs?
- What are the fundamental differences between people’s life positions? Are they irreconcilable?
- Why is it important to know the attitudes of others? Do you know enough about them? What 
if you knew more?
- Bearing in mind that freedom of religion and belief is a human right, is it easy to respect
people when you fundamentally disagree with their life stance? 
- To what extent do ignorance and prejudices about the different life attitudes play a role in 
the perception of one another?
- Does everyone have freedom of belief and religion in your country? Why not?
- What form(s) do violations of freedom of belief and religion take in your country?
- To what extent should freedom of thought, conscience and religion permit distinct practices
within the community of believers that may diverge from wider society? Examples of this 
might
include the rules and practices connected with baptism, divorce, burial, women in religious
leadership positions, representations of the founder, ceremonies involving children, etc.
- What should you keep in mind when planning an event for the entire group, such as a picnic, 
sporting event, or weekend getaway, so that everyone can be included, regardless of their 
religion or convictions? Sometimes it can be difficult to meet everyone's needs based on their 
religion or beliefs; how do you try to find solutions?

After the discussion questions are exhausted or 25 minutes has passed, invite the participants 
to stretch or change their position and make themselves comfortable before asking some of 
the proposed reflection questions (if needed, remind the participants that reflections are not 
being commented):
- What is the most meaningful thing to you that you will take away from this activity?
- Why is this meaningful to you?
- How can you, or how will you apply this in your life?

Methods 
• (small) group discussion

• critical thinking
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Comments, tips & tricks

Run the activity in a relaxed way and in a relaxing environment.

The activity is an adaptation of the activity "Believers" from Compass: Manual for Human Rights Education with Young 
People. The original activity offers background information useful for the preparation of the facilitators, as well as an 
example of statement cards. It is recommended that the statements cards, if you create your own, are written in the form 
of one sentence and from plural first person position (we, us, our, ourselves).

Recommended for

• groups of up to 16 participants
• groups with already established at least medium level of trust

Suitable environment to do it

Any (indoors or outdoors) that can provide comfortable space for small group work.
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Analyse This

Addresses
• social skills

• life skills
• active citizenship

Duration
• 90 min

Objectives
This activity enables 

exploration and questioning 
of personal attitudes and 

internalised stereotypes (self-
reflection) and motivates the 

participants to engage in 
counter-stereotype (personal 

and/or social) action.

How many youth workers are 
needed?

Materials needed
• pre-prepared packages 

of 4 different printed 
advertisements: 3 showing 

sexism or stereotypical 
images of women/men and/

or gender roles + 1 neutral 
or un-stereotypical (see 

Comments, tips & tricks), 
one package for every small 

group
• templates for the analysis 

OR large papers (depending 
on the size of the group, at 
least A3) and a poster with 

questions, one template/ 

1 - 2

Description

STEP 1: Introduction to the topic (5 minutes)
Introduce the topic with a short discussion about stereotypes. Focus on introducing 
(definition) of stereotypes and prejudices so that everyone is aware about the topic and 
knows what the word means. Ask and/or add examples of stereotypes about young people, 
women/men (gender roles), urban/rural youth or any other that the group can identify with. 
How do they feel about stereotypes (in general/ when they are not the object of a stereotype 
and when they are personally affected i.e. “put in a box”), why do the stereotypes exist and 
when do they become a problem (what can they “cause”), how are the stereotypes created 
and maintained. Be careful not to go too deeply into the discussion, especially regarding 
emotions; this is just an introduction. The focus of the next part is how messages in public 
space contribute to the creation and/or maintaining stereotypes.

STEP 2: Forming small groups (10 minutes)
Let participants choose how they will mix in small groups of 3 to 5 people (be aware that the 
number of small groups decides the amount of materials you need to prepare!). Each small 
group gets a “package” of 4 different advertisements that they will analyse together and a 
printed template for the analysis (an example of a template is attached; alternatively, you can 
have a poster with questions for the analysis and give the groups empty papers). Go through 
the template out loud before they begin their work in small groups.

STEP 3: Work in small groups (30 minutes)
Small groups analyse their packages of advertisements, using the provided template/
questions.
Before going to the next step, have a short break and/or energizer that involves moving.

STEP 4: Presentation (20 minutes)
Small groups present the advertisements they’ve got in the packages and their conclusions. 
The facilitator takes care about the structure and time-frame, as well as respectful 
communication. Discuss elements of presentations with the whole group where appropriate.

STEP 5: Debriefing (5 minutes)
Summarize the feelings from groups’ presentations, ask what those feelings are telling them 
and what they can do about them: help them release the feelings and relax (e.g. 1. ask what 
normally works for them (and doesn’t hurt anyone else) when they feel like that and give them 
time to do exactly that or to schedule it for a specific time after the workshop, 2. facilitate a 
deep breathing exercise or 3. guided fantasy). 
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STEP 6: DISCUSSION (20 minutes)
Facilitate the discussion towards the analysis and responses to stereotypes on a personal/
microenvironment level and on a wider social scale. Focus on personal responsibility, 
willingness and possibilities to (re)act to stereotypes, and possibilities of further actions, on 
different levels. For example: 
• Am I active? Would I like to be active? How come?
• How can I manage these stereotypes? How to respond when I am personally exposed to 

them (as the object or a witness - is there a difference?)?
• How can I act/influence my social environment? 
• Is there a law that has been violated?

Invite the participants to quietly reflect on the importance of the activity for their personal 
life. If this is a standalone activity, have the participants each write down a decision on 
what or how they will think/act from now on to be more successful in personally coping with 
stereotypes or to be more engaged in countering stereotypes in their close circles.
If the activity is an introduction to participatory planned social action, ask the group 
to brainstorm about possible forms of action and make a list/ poster (to be used in later 
session(s)).

Recommended for

It is a group activity suitable for participants of any age or background, with established at
least average level of trust.
Both for homogenous and diverse groups, as long as you have in mind these specifics when
preparing and implementing the activity.
The activity can be used as an introduction to (planning) social actions.

Suitable environment to do it

Any indoor or outdoor space that enables small groups discussion (if you choose an outdoor 
space, along with the analysis of audio and/or video materials, be sure to check if it is 
available or provide each small group with mobile access to the internet).

large paper for every small 
group

• pens/markers

Methods 
• critical analysis

• small group discussion 
• group presentation

• informing/explaining 
(theoretical input)

Comments, tips & tricks

The example given here is about stereotypical “images” of women and men, shown in advertisements, but the activity can
be adapted in different ways:
• instead of sexism or stereotypes about women and men, you can focus on other group which is stereotypically depicted 

in public communication
• instead of printed advertisement, you can provide small groups with laptops/tablets containing materials to be analysed 

and/or internet access
• instead of still images, you can use video commercials instead of advertisements/commercials, you can use popular 

songs (provide lyrics!) or different forms of news/media coverage (text only, short clips, etc.)
• instead of exploring stereotypes, you can adapt the activity to explore almost any other topic present in public 

communication (e.g. beliefs about love that make it more difficult to have realistic expectations/build quality 
relationships, attitudes about psychoactive substances that decrease the perceived risk of their consumption, fear 
(e.g. of diversity, of illness, of unemployment), (un)successful social marketing campaigns...)
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Have in mind that the facilitator must be well prepared and capable of resolving possible boiling situations during this
activity.
***
The activity can be adapted to a more experiential one, in the form of a facilitated walk in the city centre, when the
participants look for currently displayed advertisements or other public messages that inappropriately depict different
social groups or topics.
***
Critical thinking is a valuable tool for the development of various social-emotional competencies, as well as an
important part of the same competencies (see www.casel.org). The activity will help the participants become more
aware of stereotypes in public communication and motivate them to take steps toward counter-stereotype personal
change or social action. 
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The Ship

Addresses
• soft skills

• social skills
• life skills

Duration
• 180 minutes. To shorten, 

set less tasks (remove
tasks 2, 9, 12) or leave out

one topic from the content
reflection (IGT triangle,

Belbin's team roles). Have
in mind that without some
of the reflection topics the
activity does not reach all

the objectives.

Objectives
This activity enables the 
group of participants to 

connect through concrete 
experience. It encourages 

participants to get to know
each other in a concrete

situation, and supports them
to recognize/analyze its

group dynamics and roles of
individuals within it. The 

activity also enables
participants to reflect on 
their position according 

to the triangle individual-
group-task and fosters 

an acceptable way of 
communication and giving 

feedback.

How many youth workers are 
needed?

2

Description

STEP 1: The experience (80 minutes)
Introduce the participants in the story about the ship and the rules of voyage.

THE SHIP - INSTRUCTIONS FOR USE
"Travelling with the SHIP is as unpredictable as the open sea, so you will soon be boarding a 
boat that will be your shared reality. This boat will become your only refuge indefinitely, as 
you never know how long you may be left on the high seas and out of touch with civilization. 
You are now facing a very important task - you need to thoroughly prepare your boat and you 
as a group for an exciting voyage. 
The boat is your most valuable possession, so it should never be left unguarded. It has to be 
guarded by the three of you at all times. But beware - this should not always be the same 
trio, as otherwise it can be confiscated by tycoons. Every 3 minutes and 33 seconds, another 
three must take over the protection of the boat!
You need an "eternal fire" candle on the boat. You need to light the candle before you 
start preparing for the trip. After that, the candle should never go out, as that is your only 
guaranteed fire on the trip.. If the candle goes out for any reason, you need to start the game 
again! But in the dark corners of the coast, where the preparations are taking place, there 
are people, pirates, who want to prevent you from sailing safely, prevent you from performing 
your tasks and blow away the eternal fire. They can be chased away only by one of the three 
guards of the ship who loudly blows the whistle!" (The pirates are the facilitators who try to 
sneak to the candle and blow it out. They have to move away as soon as they hear the whistle 
of the guardians.)
"On the shore you will find the instructions for preparations, numbered from 1 to 12. To 
complete the tasks you have about 70 minutes. If you need clarifications, you may ask the 
"old sailor" (facilitator) standing on the shore and observing the sea.
Good luck!"

TASKS
1. Go to the "Room". Everyone should choose their favourite colour. Everyone has to bring the 
crayon to the boat. As many players, as many crayons.

ATTENTION! Four screwdrivers are waiting for you on the way to the crayons. Find them and bring 
them with you, you will need them for one of the following tasks.

2. ASSEMBLE AND RECORD a recipe for your favorite dish of your choice, which you will eat 
as the only dish every day on a long journey across the seas of the world. Don't rush, the dish 
should be really special because the food has to endure a long trip and it must provide you 
with all the necessary elements for life (carbohydrates, proteins, fats...). You will present the
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recipe when you have completed all the challenges. DON'T FORGET TO INTRODUCE

3. FIND a hidden treasure. Follow the markers on the map. Bring it to the boat. When you 
discover the treasure: Take a group photo with the treasure. There must be 5 people in the 
picture.

4. You NEED SPARE PARTS for a safe journey. In the basement you will find a board you have 
to pick up the screws. To avoid damaging the board or screws, it is imperative use found 
screwdrivers. Bring the screws to the boat.

5. Assemble the ACROSTIC *: (put the name of the project or the group). An acrostic a maximum 
of 1500 characters with spaces. Bring what is written to the boat.
* Acrostic is a poetic figure which mostly plays the role of a devotee. The first letters of each 
verse (lines) read down form a new word (or words) that represents the name of a loved one 
or something else (source: Wikipedia)

6. TRAVEL WATER. You will find an empty bottle (5 l) and glasses on the boat. You need to fill 
the bottle with water. Everyone on the team must pour a glass of water into the bottle. You 
need to fill the bottle to the top. The bottle must always be on the boat. If the bottle leaves the 
boat for just a moment, it will be lost forever. Water is necessary for your survival on the trip, 
otherwise dehydration awaits you - no one will survive!

7. SPARE WOOD for boat repair. Find a log (a piece of tree trunk) and a saw in the parking lot 
and saw it to a length of 76 cm. Bring it to the boat!

8. FLAG! Create your trademark - THE FLAG - with your favourite crayons! It should be made 
in such a way that each individual will draw (symbol) on it what he wants to represent.

9. ANALYSIS: make as accurate an analysis as possible of the crayons in your favourite 
colours. The analysis should be presented as a cake diagram entitled "Favourite colours of 
crayons of the team (name of the project or the group)".

10. FOOD FOR TASTERS! Because you will be at sea for a long time, you may miss sweets. 
DISTRIBUTE the candies FAIRLY and CORRECTLY!

11. You don't have to do the tasks from the envelope no. 3.

12. SINGING! To make an emergency call, you need to test the strength of your voice. The
quietest yet audible voice at sea requires 95 decibels of volume. Take the test by singing the
song (pick a famous song)!

STEP 2: Debriefing (20 minutes)
1. Invite the participants to form a circle, preferably right at the end location of the Ship 
experience. Remind them it is important that we all hear each other. Ask the participants:
 - How do you feel at the moment? Use only one word or phrase, without the 
explanation.
 - What is the background of your emotions?
 - Did your feelings change during the challenge? How?
2. Explain to the participants that it is important to withdraw from the roles they were taking 
during the challenge, to step out of the experience before continuing with the activity.
If they have labels with their names or roles, ask them to peel them off, crush them and throw 

Methods 
• group work;

• collaborating;
• working under (time) 

pressure;
• following rules;

• reading instructions;
• treasure hunt;
• mathematics;

• singing;
• using the group's 

resources. 

Materials needed
12 envelopes. Drawing pins. 

Content for each of the tasks 
printed. Stopwatch. Whistle. 

Ropes. Peace candle, lighter. 
Sheets, pens for 8th and 9th 

assignment. Hidden treasure, 
map to it. Phone with camera. 
Screwdrivers. Crayons. Empty 

water tank; a string to tie 
it to the boat. Glasses, Saw, 

Choki in the garden. Candies 
in three flavours (NOT as 

many as the participants), 
chocolate. Scissors, duct 

tape. Screws, board.
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them in the bin. Tell them that with that action they finally step out of the roles and tasks and take back their name and 
identity.
If the participants don't have name/role tags, tell them: "I will count from 10 to 0, and when I get to 0 you finally step out of
the roles and tasks, and take back your name and identity."

STEP 3: Content reflection (80 minutes)
Announce to the participants that now is the time for reflection on different aspects of their work together during the 
challenge, where everyone will focus on themselves and their own behaviour or impressions. Facilitate the reflection through 
the aspects and questions that follow.
• Solving the challenge: How did you solve the group challenge? Put yourself in a meta-position - imagine you were flying 

over the team while performing the challenge. What do you notice? What was going on?
• Individual - group - task focus (inspired by Adair's Action-Centered Leadership model): Draw an equilateral triangle, with 

points that denote 1. individual ("me"), 2. group/team and 3. task. Where was your (each individual's) focus in solving the 
group challenge? (You can draw the triangle on a poster and participants put stickers on it, or you can draw it on the 
ground and they physically take positions.) What do you think is ideal? The centre is ideal, i.e. equally taking care for the 
common task to be accomplished, for building and maintaining the team, and for your own well-being and development. 
What would you need to be more centrally positioned, to balance your focus?

• Group dynamics: How did you work as a group? Were you a team? What worked and what didn't work?
• Communication and feedback: How did you communicate? What worked? What didn't work? How do you think we should 

communicate in order for communication to be successful? Did you communicate like that during the challenge?
• Team roles: Do you think you (each individual) have assumed a role or different roles during the challenge? What kind 

of role(s)? Do you usually take the same role(s)? How do you explain that? How did your individual roles combine in the 
team?

If the participants will continue working as a team, you can add questions about lessons learned or how they would use the
experience and insights from the reflection to improve their teamwork in the future.

Recommended for

Groups of 8 to 16 participants with at least medium level of trust.

Suitable environment to do it

Preferably outdoors.

Comments, tips & tricks

The preparations before the activity take quite some time so we advise you to not do it as the morning activity of the day to 
give yourself some time to prepare. Check also the instructions for tasks because in it you will find information about what 
and how to prepare.
The ship could be a table. The description of the activity mentions locations like basement and parking lot, that should be 
changed according to the environment where you are implementing the activity.
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Passage 
through a 
Minefield

Addresses
• soft skills 

• social skills 
• life skills

Duration
• 60 min

Objectives
This activity helps to develop 

memory capacity and 
enables establishing friendly 
relationships. It encourages 

the creation of trust and 
collaboration between group 

members. Activity also 
fosters patience to repeat 

passage after the first failure.

How many youth workers are 
needed?

Materials needed
• Paper – A4; 

• Pens;
• Chalk, small stones 

or duct tape to mark the 
rectangle

One for every 8 participants

Description

Preparation:
Draw a rectangle on the ground, with 10 rows and 3 columns (altogether 30 squares). Draw 
the same rectangle on a sheet of paper and mark 9 squares where there are “mines”. This is 
the scheme of the minefield.
Here we propose to focus the activity on professional orientation and ethical behaviour at 
the workplace, but it can be adapted to any other topic.. In place of the mines put short 
descriptions of behaviours that should be avoided at the workplace, for example:
- Avoiding communication with colleagues
- Assessing the skills of a colleague only by appearance
- Delay of work
- Non-compliance with technical safety instructions
- Sexist comments or acts
- Long private phone conversations at work
- Expressing a negative opinion about colleagues
- Gossip
- Smoking and drinking at work place

In every square without the mine put the name of a different profession (e.g. Doctor, Dentist, 
Breeder, Agronomer, Artist, Singer, Dancer, Teacher, Nurse, Rehabilitator, Physiotherapist, 
Speech Therapist, Social Worker, Student Mentor, Entrepreneur, Waiter, Bartender, 
Administrator, Saviour, Footballer, Wrestler, Athlete, Chef). When stepping on these squares, 
the participants have to say what they know about the profession.

Task: 
Each member of the team should go through the minefield. Players have to step on the squares. 
Jumping over the mine is not allowed. The emphasis is on the discussions/reflections. 

Steps:
1. (15 minutes) Tell the participants about the task and help them get acquainted with the 

scheme of the minefield with filled squares (professions and locations of the mines). 
Make sure that the participants don’t record the information about the scheme of the 
minefield.

2. (20 minutes) The participants one by one cross the field trying to avoid stepping on 
the mine. In case of a mine, the participant must report the negative behaviour at the 
workplace. To go through the squares where professions are marked, the participant has 
to give a short description of the profession.

If the activity is being implemented with two smaller groups (teams) at the same time, 

Methods 
• Memorisation and 

recollection
• Observation
• Discussion 
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separate them in different locations and give one point to the team for each participant (team member) who successfully 
crossed the field without stepping on a mine.

3. (25 minutes) Invite the participants to discuss the activity and give feedback, with the focus on some or all of the 
following: behaviours that should be avoided at the workplace, learning through personal and others’ experience 
(observation), obstacles and aids to team-work.

If the activity is being implemented with two teams, unite them before this step.

Recommended for

Any group of up to 8 participants (or divide the group in teams so there is a maximum of 8 participants per team/facilitator). 
Can be done with groups with low level of trust.

Suitable environment to do it

The best environment will be outdoors but if this cannot be provided use an indoor space big enough for the activity with 
the concrete number of participants (larger room or two separate rooms if there are two teams). 

Comments, tips & tricks

The scheme of the minefield is shown only at the beginning. After that the players learn about the dangerous squares by 
stepping on the mines. 
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Building the 
City of the 

Future
Addresses

• soft skills
• social skills

• active citizenship

Duration
• 120 minutes 

(the time does not depend 
on the number of people 

participating in the activity)

Objectives
This activity enables 

participants to learn the 
importance of tasks and 
resource distribution. It 

encourages them to plan 
their time and work as 
a team. It also fosters 

appropriate communication 
and allows developing 

negotiation skills. 

How many youth workers are 
needed?

Materials needed
• Lego or similar blocks (at

least 700 pieces)
• white board or flipchart 

• sheets;
• markers;

• paper tape;  
• tables; 

• sticky notes. 

2 youth workers - one 
facilitator + one “investor”

Description

Explain to the participants that they have to create the perfect city together. 

STEP 1: Planing (15 minutes)
At the beginning of the activity give the participants 15 minutes to think about what they 
should build in the perfect city. If you notice they have a hard time, ask them to think about 
what they would like to have in their neighbourhood. Give them sticky notes to plan what 
they will include in the city (the city must consist of at least 15 buildings). At this first stage, 
they are all working together. Tell them that when the time is up, they will need to choose 2 
people to present their idea for the perfect city to the investor (one of the youth workers). 
The investor will give them the needed resources to build the perfect city. They will need to 
persuade the investor why all the buildings on their plan have to be built¹.

STEP 2: Forming groups and tasks distribution (5 minutes)
After the investor has agreed with the project and the buildings the participants will build, 
divide the group into teams of 4 or 5 people, having in mind that for the activity to be 
successful there should be at least 3 teams. The teams have to choose what they will build, 
with the goal that everything from the plan for the perfect city is eventually built. The teams 
can communicate with each other during the task distribution, and you can help them if 
needed. 

STEP 3: Building (70 minutes)
Give each team approximately the same number of lego pieces, a flipchart paper and a few 
marker pens. Invite the teams to build what they have agreed on in the previous step, using 
lego pieces on a flipchart paper, where they can also draw streets, rivers, etc. to make the 
city more realistic. Tell the teams the construction is divided in three stages, each 20 minutes 
long. Between the stages there will be 5-minutes inspection by the investor, who will check 
what was done and give additional instructions to the teams. (See Comments, tips & tricks.) 

After the third stage of the construction is over (i.e. after 70 minutes) the investor comes 
for the final inspection. If all the buildings from the initial plan are built and the investor is 
satisfied with the result, all the teams are "winners". The facilitator explains that the activity 
is a collaborative one.

During this step keep in mind that, although they have different tasks, all the teams have a
common goal to build a perfect city. Let the participants figure this out themselves. Allow the
teams to communicate and help each other with ideas and trading lego pieces; the only thing
that is not acceptable is to build instead of another team. 
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STEP 4: Reflective discussion (30 minutes)
Invite the participants to come back together in a circle and engage in a reflective discussion 
with the proposed questions (remind the participants to respect potentially different views 
and that everyone is entitled to their own perception and feelings):
- How was it to build the perfect city?
- What was the hardest part? What was easier or easy?
- How did your team work? Are you satisfied with that?
- What did you think and feel about the other team(s)? Did you cooperate? If not, why not? If 
yes, when did you begin to cooperate? How come?
- Do you consider you as a group were successful in building the perfect city? By what 
criteria? Are these criteria relevant, or the only relevant ones?
- Was anything changing in your thoughts and feeling during the course of activity? What, 
how?
- What do you think was the purpose of this activity?
- What would you do differently next time?
- What did you learn from this activity and the way you personally or the whole group
behaved?
- How can you use this new learning in your real life?

Recommended for

It's a group activity suitable for at least 12 people, with an established connection between
the members of the group.

Suitable environment to do it

Indoor activity.

Methods 
• group work: task 

distribution, planning, team 
work, role organisation

• group discussion;
• reflection;

• informing/explaining 
(theoretical input).

Comments, tips & tricks

The success of the activity depends on the group dynamic and motivation of the participants to fulfil the given tasks. The 
facilitator/trainer needs to introduce the activity in a way that motivates the participants to do their best.

¹ During the whole duration of the activity the investor can change their mind. They are very picky about all the things the 
participants have to do, looks for the problems and asks questions about everything. The investor can add new buildings, 
disagree with building some of the structures and even change the whole plan of the perfect city. Be aware of and in 
tune with the group dynamics; find a balanced approach that will put some pressure but not excessive pushiness for the 
particular group.

42



Financial 
Literacy

Addresses
• soft skills
• life skills

• needs assessment

Duration
• 115 minutes

Objectives
This activity helps to develop 

skills of financial literacy. 
It supports participants in 

planning, foreseeing various 
financial actions, such as 

gathering and saving money 
for certain purposes. It also 

motivates participants to plan 
financial aspects of life and 
projects and fosters healthy 
personal financials. Activity 

also enables learning
and getting to know finance 

connected terminology.

How many youth workers are 
needed?

Materials needed
• Worksheet 1: Personal 

financial planning
• Worksheet 2: Financial 

planning practice
• Worksheet 3: How to save 

for a specific purpose?
• Worksheet 4: This is 

better than that

1

Description

STEP 1: Warm-up (15 minutes)
Start with a barometer activity: Say and show that the opposite sides of the working space 
represent the opposite level of agreement with the statements (completely agree and 
completely disagree). Read the first statement out loud and invite the participants to choose a 
position on one of the opposites or somewhere in between; then facilitate a short discussion. 
Repeat with the rest of the statements.

Statements: 
1. Most people are literate. 
2. It is important to be literate. 
3. It is clear to everyone what it means to be financially literate.
4. Most people are financially literate. 
5. It is important to be financially literate. 
6. Finance and money are one and the same thing.

STEP 2: Introduction (5 minutes)
Ask the participants to brainstorm about the importance of financial literacy. When all the 
ideas are exhausted, give inputs if neede d (based also on what was being discussed in the 
previous step).

STEP 3: Financial planning (45 minutes)
Ask the participants what is a (personal) financial plan and find a common understanding. 
Handout the template for personal financial planning. The participants fill it out individually, 
stay close for explanations and support.
After they finish, together discuss the process: have they done that before (when and why), 
how was it for them now (easy, difficult, clear, confusing, etc.) and were there any emotions 
connected to it, was it useful or will it be useful for them in the future, etc.
Now solve tasks from the Worksheet 2 individually or in the group.

STEP 4: How to save for a specific purpose? (30 minutes)
Form three small groups of participants that will in the next 15 minutes discuss the case from 
the Worksheet 3, trying to reach a common proposal for a savings plan. After 15 minutes, 
invite the small groups to present their plans to each other and to engage in a reflective 
discussion, with the proposed questions:
- What were the key barriers to making a savings plan? 
- What were the key solutions? 
- How did you overcome the obstacles? 
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- Do we need to limit some of our desires in order to realize our goals? Would you give up on 
yourself to win a goal? Could you live/save the way you envisioned for John?

STEP 5: This is better than that (30 minutes)
Ask the participants to form small groups different that those in the previous step. Give each 
group Worksheet 4 to discuss pros and cons for each of the options for the given situation. 
Then individuals decide on one option, as it was their personal situation, and think about 
their arguments. Invite the participants to share their decisions (options), after which the 
participants with the same decision have 2 minutes to defend it together, while others ask 
questions. Repeat questioning and defending for each of the options that were chosen.

STEP 6: Reflection (20 minutes)
Remind the participants of different parts of the activity and that, although they have 
participated in the same activity, they probably don't have the same experience of the 
activity nor takeaways. Invite them to share their thoughts, feelings and learning, without 
commenting: 
• What do you now think and feel about financial literacy (generally speaking and your 

own)? What have you learned about yourself or reminded yourself of?
• What other questions or topics connected with financial literacy came to your mind 

during the activities?
• Have some other questions or topics, that are not visibly connected to financial literacy, 

emerged?
• Is there something you would like, or intend, to learn or do that would support your goals, 

wishes and skills? What is the first step you can take? 
Participants who wish to do so can write down a note to themselves as a reminder.

Recommended for

Groups 4-20 participants, with low to medium level of trust.

Suitable environment to do it

Any.

Methods 
• group discussion

• case-study
• critical analysis and 

argumentation
• decision-making 

• planning

Comments, tips & tricks

Worksheets can and should be adapted for best fit with your group and local circumstances.
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Worksheet 1: Personal financial planning

Worksheet 2: Financial planning practice

N° Questions Answers

1 What is your income? Salary / Fee / Commission 
/ Pension / Scholarship /Rent / Pocket  money or 
something else?

2 On what or on whom do they depend? Parents / 
Employer / Tenant / School / Country?

3 What are your costs? Fixed costs / Extraordinary 
costs / Costs for short-term and long-term 
purposes / Risk management costs (health, 
pension, unemployment)

4 What are your priorities?

5 How much time do you need or how much time do 
you have to fulfil your wish?

6 What else do you need / support from relatives, 
friends, colleagues; information; training, learning, 
something else /?
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Task 1: Today you receive your salary for the month in the amount of 1200. If the current month has 30 days and your 
monthly bills are 600, determine what is the maximum amount you can spend each day and still go on a two-day vacation 
of value 80 at the end of the month.

Task 2: You are accepted to an elite university and you are happy to study International Relations. You receive an email from 
the subject teacher that you must be fluent in Spanish to master this subject., as most of the course materials are not in 
English. You decide to enroll in a three-month intensive course of Spanish, which begins in a month. The down payment you 
have to make on the first day of the course is 200. Unfortunately, you have no savings and you have already spent 50 of the 
200 monthly pocket money your parents give you. Think of 3 ways you can get the money for the course. Remember that 
you need at least 4 every day for food.



Worksheet 3: How to save for a specific purpose?

John is a 2nd year high school student. After graduating from high school, he wants to study fashion design abroad. The 
study program lasts four years and costs EUR 10,000.00 per year. For the enrollment, John must pay one semester, ie. 
5,000.00 EUR at the beginning of the 4th year of high school. 
In order for John to be admitted to the university, he must maintain an average grade of 4.5 and continue to volunteer. 
Then the tuition is paid one semester in advance, i.e. the semester which begins in February is paid in September, and the 
semester which begins in September is paid in February.

Task: In order for John to be able to study abroad, he has to make a savings plan for himself and propose to his parents a 
savings plan for the whole family. John lives in a family with average economic status.

Worksheet 4: This is better than that

STORY: You met the love of your life 6 months ago and you want to spend all your time from now on. You have a big family 
house and your mother invites you to live there with her, your father and sister. 
Your future wife wants you to go and live abroad, where she has found a suitable job and accommodation for both of you. 
You have always dreamed of a small house with a garden, but you would also choose a beautiful apartment in a lively city. 
The savings you have will be enough for a wedding ceremony, for a prepayment for an apartment or for a floor of a house 
or for tickets abroad and pocket money for the 1st month. If you decide to live with your mother, you can use the money to 
complete your higher education, as you are a second-year student.

Option 1 - Chooses to live with the mother and use the money for university. Defend your position.

Option 2 - Chooses to live abroad, pays for the plane tickets with the savings and lives with them for 1 month until he earns 
more money. Defend your position.

Option 3 - Chooses a down payment for an apartment in a busy city and lives there. Defend your position.

Option 4 - Pays a floor of a house with a garden with the idea to save and buy the 2nd floor. Defend your position.

Option 5 decides to spend the money on a wonderful wedding ceremony and invite all their friends. After all, you live once. 
Defend your position.
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Newspaper 
Theatre

Addresses
• soft skills

• active citizenship
• reflection

Duration
• 90 minutes

Objectives
This activity enables

reflection on a topic from 
various angles; it opens

space to express feelings 
regarding the topic, supports 

participants to exchange 
views, and emphasises 

problem areas as participants 
see it..

How many youth workers are 
needed?

Materials needed
Newspapers, brochures,

books, magazines, prints of
internet articles, sites, texts

from social media… anything
that is accessible to wider

public (not from private
conversations).

1

Description

1. Invite the participants to choose a topic that is importantt o them (e.g. unemployment 
rates, professions of the future). Then they take time to go through the prepared materials 
and cut out the texts they find appealing, whether they are interesting, bear meaning or 
connotations for them, they are sensational or absurd, they are similar or opposite to 
their views, they just like the sound of the words, etc. Amount of the texts is not limited. 

2. All the chosen texts are brought at the centre. Participants chose each five texts. 

3. Ask the participants to read out loud all the texts they have chosen. Chosen texts can be 
changed, duplicated, shortened/expanded, etc. Then explain and vigorously demonstrate 
various ways in which the texts can be read (see Comments, tips & tricks), to begin 
with the dramatization: seek to activate the participants' creativity and willingness to 
experiment with different reading styles, as well as to enter dialogue and discussion 
using the chosen texts. If there are more than 8 participants, you can together decide to 
practice different reading styles in smaller groups.

4. Let the participants form small groups (or stay in the same ones as in the previous step). 
Support the small groups in deciding which angle of the topic they want to present in their 
dramatization (e.g. if the topic was youth unemployment, angles can be lack of adequate 
employment opportunities, precarious work, unfair position or treatment). Small groups 
prepare a short scene or a group image, using the texts that were used before (literally or 
with additional or altered meaning) or not. If needed, additionally support them by asking 
questions about the scene/image.

5. Invite the small groups to present to each other what they have prepared, and to applaud 
after each small group finishes. 

6. When all small groups have shown their work, discuss about the similarities and 
differences, or angles, of the same problem they were showing, were there any new 
insights about the problem during playing or watching the scenes, etc. Allow the 
participants to vent emotions during the discussion, taking care that the group agreement 
and general safety are respected. Ask the participants if they know of some examples 
when the problem they have depicted was changed, at least slightly, because of efforts 
of different (groups of) people. Give them a task to, after the activity, think about their 
potential personal contributions to the change, and, if they are directly affected by the 
problem, what they can do to ease it for themselves

7. Assess the energy in the group and, if you find it needed, end with a short activity that 
allows gradual letting go and relaxation (e.g. Character walk or a mindfulness activity).

Recommended for

Various groups (8 to 12 people). High level of trust is needed.

Methods 
• Individual work, group 

work;
• reading;

• cutting out;
• redefining, (re)writing;
• understanding various 

meanings and subtexts;
• making a scene, image.
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Comments, tips & tricks

It is recommended that the facilitator has some experience with the Theatre of the Oppressed.
***
Options for reading chosen texts:

Conversing
Participants use the texts to make conversations; they ask and answer each other with the texts they have. The following 
options are taken from: https://competendo.net/en/Newspaper_Theatre
Simple reading
The news is read without any further comments.
Completing
The news is read and an extra sentence is added to one part. For example: The news: “According to TIME magazine, 
Germany’s chancellor is the most powerful woman in the world”. Here participants might add: "Except in her party".
Connecting
Participants read the news from various articles. They contradict each other and disagree on the topic.
“Thanks to innovation, cars are becoming more and more environmentally friendly” “Pollution caused by cars poses more 
and more of a threat to public health.”
Rhythmical reading
By reading a text in a rhythmical way, different associations are created. For example: Read a political speech with the 
rhythm of a march, a tango or a waltz.
Adding
Similarly, to the "added" reading, the advertisements of companies, organizations or politicians are added to the article 
content.
Mimed reading
By creating a big gap between content (text) and presentation, the news article is caricatured. For example: A speech on 
the serious situation the country is facing is given by an actor who sits at a table with a lot of food on it.
Improvisation
A scene is acted.
History
The news is related to events from the past. The idea is to learn from history.
(Re)definition
The vocabulary of news and headlines often hides information and reduces their meaning. In example, euphemisms like 
“welcome centers” for refugee camps. Or the way in which “climate change” does not convey the concrete threats by itself. 
The play tries to include their (re)definition and to make the information behind the terms visible again.
Empathy
The news is complemented by other information that is related but which is often not printed, such as impressions or 
emotions. For example: Participants announce the news of a state funeral with a detailed description of the guests' 
mourning.
Contextualising
Some bogus reports only talk about specific details as headlines and do not mention facts. By acting the scene after 
having read out the news, this information is then given to the audience.

 Suitable environment to do it

Room with enough space for working with the text and preparing a short scene.
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PRO versus CON  
YA-to-YA  (Young Adults-

to-Young Adults)

Addresses
• employment

• soft skills 
• social skills 

• life skills
• needs assessment

• reflection

Duration
• 100 minutes

Objectives
This activity encourages 

self-confidence and 
belief in one's strengths. 

It enables establishing 
friendly relationships and 

creates trust. Activity fosters 
positive thinking and builds 

confidence by YA-to-YA 
Counselling. Activity also 
supports participants in 

searching information on the 
Internet, including national 
and European institutions. 

Last but not least this activity 
opens space for genuine 

discussion and sharing of 
experiences.

How many youth workers are 
needed?

1 per every 8 participants 

Description

STEP 1: Introduction (10 minutes)
1. Begin with an icebreaker or energizer, depending on the previous activities and how well 
the participants already know each other.
2. Explain the purpose and main steps of the activity to the participants, to build up their 
motivation. Emphasize the opportunity to vent about some of their current problems and to 
use their experience and other sources to support each other.
3. Ask one of the participants to say "pessimist" and the next one to say "optimist". Continue 
until all the participants are either a "pessimist" or an "optimist". Invite them to get into pairs 
where one person is a "pessimist" and the other one an "optimist".

STEP 2: Problems and solutions (40 minutes)

4. Ask the "pessimists" to think about negative circumstances or problems that are not very
personal but are relevant to a wider group of young adults. They share it in their pairs for up
to 10 minutes, and write it down.
5. The "optimists" in the pairs for the next 10 minutes assume the role of peer counsellors 
and for each negative statement or a problem they reply with positive statements or possible
solutions, supported by arguments/evidence. The evidence can be found in examples from 
personal experience and/or Internet resources. Important note to the "optimists" is that they 
need to demonstrate confidence and persuasion. Both "pessimists" and "optimists" separately 
keep notes of the most important moments from the dialogue, that will be used later.
6. Join pairs in small groups of four participants and invite them to share their notes in the 
next 20 minutes. While doing so, they should group the problems, clarify the solutions and put 
the proposed solutions on a flipchart paper.
7. Invite small groups' representatives to present their results in the large group, using their
poster papers.

STEP 3: Discussion (20 minutes)

8. Encourage the participants to discuss the similarities and differences between the 
presented problems, as well as between solutions offered by different small groups for 
the same problems. Ask the participants who were "pessimists" if the suggested solutions 
adequately respond to the problems they were thinking of at the beginning.

In this way the participants are getting accustomed to discussing problems, looking for 
solutions and asking for help or support. It will also help the facilitators to better understand 
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Materials needed
• paper – A4; 

• pens; 
• phone/tablet/computer 

with internet access

the problems and resources of the participants. It is important not to get into details about 
the participants' personal circumstances and/or problems.

STEP 4: Reflection (10 minutes)
9. Invite the participants to individually reflect and share what they choose to, without 
commenting each other's experience:
• What was it like to be a "pessimist" or an "optimist"? How similar is that to your usual 

thinking and/or behaviour?
• If you ever had a problem that was explored today, did you look for solutions by yourself 

or you asked for help/support? What does it take that you ask for help/support? Is that 
helpful for you? Would some of the solutions proposed today helped  you in that situation?

• What are your main conclusions from the activity? What does that feel like?
• What can you, or what will you do with this?
10. Wrap-up by telling the participants that we all sometimes experience problems or 
uncomfortable circumstances, and that active approach to them makes the difference. Finally 
encourage them to use whatever they are taking away from the activity in their everyday life.

Recommended for

Groups of young adults with established medium to high level of trust. Especially appropriate 
for young adults in long-term unemployment or other situations of vulnerability, who need 
additional support in overcoming the barriers they face.

Suitable environment to do it

Indoors or outdoors.

Methods 
• discussions in pairs and 

in small groups
• critical internet search

• argumentation

Comments, tips & tricks

The use of technology and discussion fosters an active learning environment.
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Coat of Arms

Addresses
• employment
• social skills

Duration
• 95 minutes

Objectives
The activity encourages 

selfassessment focused on 
strengths, especially those 

that are useful in the context 
of work and employment. It 

offers the participants an 
opportunity to practice and 
improve self-presentation, 

and motivates them to 
welcome feedback as a 

means of learning.

Description

STEP 1: Explanation (5 minutes)
Ask the participants what the coat of arms is, what it looks like/ what examples come to 
mind, what the coat of arms usually represents (what we find out about a country, family, 
school, person... just by looking at their coat of arms?); describe or show examples from 
current reality, history or fiction. What other forms of self-presentation do they know about? 
Summarise the general key elements of a coat of arms such as strengths, prides, values… 
that are shown as concrete or symbolic objects, colours or words (motto).

STEP 2: Drawing (20 minutes)
Make papers and colouring pencils/ felt pens available in the centre of the working space 
and invite the participants to individually draw their personal coat of arms, using their own 
symbolics and putting an emphasis on strengths, prides (accomplishments, skills…), values, 
etc. that would be most useful in the context of work/employment (e.g. being a team person, 
motto knowledge - responsibility - respect).

STEP 3: The exhibition (15 minutes)
Pick up all coats of arms and arrange them on a wall or floor in an “exhibition”, without letting 
the participants know whose coat of arms is which. Invite the participants to comment, 
discuss and try to conclude something about people whose coat of arms they are looking 
at, including whether they would employ that person. Person whose coat of arms is being 
discussed shouldn’t explain it any further, but it can be very useful for the person to remember 
how others perceive him/her just according to the drawing (i.e. symbolic self-presentation).

STEP 4: Work in small groups (25 minutes)
Randomly stack 3-4 coats of arms together and let the participants find their coat of arms, 
thus finding their small group for the next step. All participants take their drawings to the 
small group and find their working space.
Inform the participants how to work in small groups, their tasks being as follows:
1. (presenter) One person will present him-/herself using their coat of arms as guidance 

(they are not supposed to describe or explain what’s on the coat of arms, but to fit it in 
self-presentation, e.g. I am proud of… For me it is very important… I am very good at… My 
strong suits, useful for employment, are...). He/she can add other elements to their self-
presentation that are not (yet) represented in their coat of arms. Each person presenting 
has 5 to 8 minutes, depending on the size of their small group.

2. (listener/interviewer) One of the other participants in the small group can/will ask 
questions to further explore what was being said. Later (not in this part of the activity 
time given) they will give feedback to the presenter.

3. (observer) The rest of the participants (1 or 2 people) will observe self-presentation 

How many youth workers are 
needed?

1 - 2 

Materials needed
• A4 papers for each 

participant 
(at least 2 per participant)
• colouring pencils/ felt 

pens

optional: 
• different types of coats 

of arms (to show to the 
participants)

• flip-chart/poster paper 
and marker pen
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skills/ style and (can) write short notes, not about the content, but e.g. how clear and 
organized it was, did they sound self-confident, what were their non-verbal expressions… 
Observer(s) will give feedback to the presenter later.

Every member of a small group has to get the opportunity to present their coat of arms. Let 
the small groups organise their work themselves (sequence of presenting) according to the 
instructions.
If you have established trust with the participants and announced the intention at the 
beginning of this step, you can "visit" small groups to support their work (e.g. suggest a 
question to the interviewer or additional element of notes to the observer, check whether 
they will have enough time to switch roles). Be aware that your role is exclusively supportive, 
i.e. that you should not comment the quality of the small group's work or the presenter's 
performance. 
It is good to tell the groups when half of the allotted time has elapsed, and again when 2-3 
minutes are left.

STEP 5: Feedback (15 minutes)
After everyone has presented themselves, they get feedback about their self-presentation 
(not the content!) from their small group - the “interviewer”a nd the observers. Be sure to 
tell the participants that the purpose of feedback is to support someone in recognizing their 
strengths and improving their skills. If needed, remind them how to give quality feedback and 
how to receive one.
Feedbacks are given for 10-15 minutes. The facilitators can also give feedback to those 
participants they had the chance to listen to while presenting their coat of arms.

STEP 6: Reflection and summary (15 minutes)
Invite all the participants to come back to the large group and share their experience of self-
presentation: How was it for you to present yourself? What was comfortable and what was 
not?
 − How was it for you to present yourself? What was comfortable and what was not?
 − What was helpful, what made it easier for you? Were the interviewer's questions 
useful for your self-presentation?
 − What do you think is similar and what is different when you compare this experience 
to a real job interview?
 − What did you find out about your performance from the feedbacks? Did anything 
surprise you?
 − What can you take away for your future self-presentations from what you have 
observed as the interviewer or the observer in your small group?
 − Now that you have learned about the impressions of your colleagues from the 
group (based on the drawing and verbal self-presentation), is there anything you would do 
differently in a job interview? What was great and you would like to do again in an interview?

Extract from the reflective discussion and write on a poster the key points about a  "successful" 
self-presentation; optionally add short theoretical inputs.
Finally, ask the participants to say, using only one word or phrase, what they could do to 
(further) improve their selfpresentation skill.

Recommended for

It’s a group activity suitable for any age or background, with medium to high level of trust 
among group members. Coat of Arms is suitable for participants preparing or looking for a 

Methods 
• individual work: drawing, 

self-reflection
• small group work: self-

presentation, active listening, 
observation, giving and 

receiving feedback
• informing/explaining 

(theoretical input)
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Comments, tips & tricks

If the activity is a part of a larger session or training, you can again arrange the coats of arms on the wall to represent the 
group till the enf experience of communication in different social contexts. The activity offers an opportunity to prepare for 
and to practice self-presentation in a more relaxed and supportive environment, thus preventing or reducing stress in future 
situations involving self-presentation, including in the context of employment.
***
Drawing a coat of arms can be used separately, as a part of (individual, team or group) coaching, in one of the ways 
proposed in Variations.

Variations

Getting to know each other
The activity can be adapted for use in the introductory part of a group process: after some basic introductions have been 
made, individual participants can make their coat of arms with general elements about themselves (not connected to work/ 
employment, but still oriented to strengths, prides, values and similar) and present themselves through it. Other participants 
can ask questions to better understand some points, but the feedback about the performance should be left out.

Team’s coat of arms
The activity can be adapted for use with small teams: teams develop the team’s coat of arms, in which the emphasis is on 
the team’s strengths, identity and values that serve as a cohesive force. 
In a larger group context, each team can then present themselves/ their coat of arms to the rest of the participants/ other 
teams, as another step in building or bonding of the team. Feedback can be given if the teams are preparing themselves for 
some sort of public presentation; otherwise that part of the activity should be left out.
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job but can be adapted to other needs of the group.

Suitable environment to do it

Any indoor or outdoor space that enables small groups discussion. 



River of Past

Addresses
• soft skills
• life skills

• needs assessment
• reflection

Duration
• 100 min

Objectives
This activity enables 

reflection and self-reflection 
in connection with the 

contents and/or processes 
of previous educational 

pathways. It encourages 
motivation of participants 

to map their personal 
experiences/resources in 
relation to the setting of 

learning goals/objectives.

How many youth workers are 
needed?

Materials needed
Different materials which can 

be provided for the creative 
work: papers and posters 
(white and in colour), old 

magazines and newspapers, 
stamps, glues, scissors, 
pens, crayons, markers, 

watercolours, clay…

1 - 2

Description

STEP 1: Introduction (10 minutes)
1. Introduce the participants to the activity by telling them the title of the activity and 

that they will introspect about their learning pathways and resources, using the river 
as metaphor, a river of their own that they will represent in a creative way they choose. 
Their work will be individual and the rivers will later be displayed.

2. Give more details about the river of the past so the participants more easily start 
reflecting on their previous learning experiences and mapping their resources:

“Reflect on your formal, non-formal and informal learning that shaped you and that influence 
your personal approach to learning or work. You can reflect on concrete educational 
experiences or events, but also on insights about yourself, life, ideas... Your river can have 
different branches that part and meet again . It might dive underground and rise up again. It 
might be peaceful or rough, etc. It can have tributaries, that are challenges you have more or 
less successfully overcome, lessons learned or competencies you have built so far... Anyway, 
it is your river and you know best what it looks like... Your first task is to create your river 
of learning in a creative visual format: it can be a drawing, collage, mobile, sculpture, or a 
combination of it all. You can use words to mark some elements, too, but the emphasis is on 
visuals. The rivers will then be displayed.”

STEP 2: The rivers (70 minutes)
3. Invite the participants to choose a place in the venue where they will work, and to find 

the materials they want to use for their river. Remind them to reflect in accordance with 
the introductory guidelines, and tell them they have 60 minutes to create their rivers.

4. After the participants have finished with creation, display all the rivers in the centre. 
Give them 10 minutes to visit the "exhibition" and look at the details of their peers' rivers.

STEP 3: Reflection (20 minutes)
5. Ask the participants to slowly, in their own pace, come back to the circle. Guide the group 

reflection:
 - How did you feel during your self-reflection (creation of the rivers)?
 - What insights have you gained?
 - What personal resources have you mapped?
 - How is your educational pathway connected with your learning goals?
 - What is your key takeaway from your river of the past?
 - How can you put that takeaway to good use?

Methods 
• individual work

• reflection
• creative expression 
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Recommended for

Individuals (within the group); any age and background.
Basic level of trust.

Suitable environment to do it

Venue, inside or outside, that can provide a comfortable environment and space for every participant to work individually. 

Comments, tips & tricks

Before the activity prepare the venue so that it provides safe and comfortable space for every individual and prepare 
different materials for creative work.
If the participants express that they want to share about their rivers, you can do that instead of the "exhibition", or make 
the exhibition shorter.
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Training Actions

Addresses
• employment
• social skills

• life skills
• needs assessment

Duration
• 90 minutes

(for a maximum of 3 topics – 
see Description)

Objectives
This activity enables 

participants to be better 
informed about different 

aspects of employment 
and workers' rights and 

obligations. It opens space 
and increases the motivation

 and skills for activation, 
collaboration and self-

learning.

How many youth workers are 
needed?

Materials needed
• wifi internet connection 

(if the participants don't have 
or can't use mobile phones, 

provide each small group with 
a laptop or tablet)

• list of proposed web 
sites with relevant, clear and 

up-to-date information about 
the topics (different for each 

small group)
• printed materials for each 

participant (e.g. info-sheets, 
advice sheets, case studies/

examples)

1 - 2

Description

By the end of the activity the participants should be better informed about labour laws and 
regulations in the country and how they apply to their individual situation; specifically, about 
the following topics:

• what is an employment contract, elements of the contract
• different models of employment and types of contracts
• possible working arrangements/working hours
• conditions for the termination of the contract at the initiative of the employer or worker
• differences between net and gross salary
• national and local taxes, social security contributions
• remuneration and allowances to which workers are entitled
• workers' rights in relation to parental leave, exemptions and absences.

If you plan to implement only one 90-minutes session, be sure to consult with your participants 
beforehand in order to choose 2 or 3 of the proposed topics that are most important or most 
interesting to the majority of the participants. These topics will be covered in detail and in 
a more interactive way, however, we recommend that you inform the participants about the 
rest of the topics as well. The participants' preferred topics can be covered in steps that 
follow.

STEP 1: Preparation (15 minutes)

1. Ask the participants what they already know about the chosen topics (as „theoretical” 
knowledge or from their personal experience) and why they think it is (or is not) important to 
know about that.

2. Invite the participants to form small groups (up to 4 persons) according to the topics they 
wish to find out about more (number of small groups depending on the number of topics that 
were chosen before the activity), also informing them that they will all have the opportunity 
to find out about all of the topics, although in different ways. Provide small groups with 
topic-specific materials (see Materials) and tell them what their task is: each small group 
will explore their topic and prepare a presentation for the rest of the group, the presentation 
can be in any form they choose, the only rule is that they should also prepare some kind of 
visual aid (e.g. poster, PowerPoint) or practical example/activity to involve other participants. 
(Since some topics require less time to be explored and presented, some small groups can 
take 2 topics.)
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STEP 2: Learning together (70 minutes)
3. Small groups find the space where they will work for the next 25 minutes: they explore 
their topic on the Internet and/or from the materials and prepare a presentation. During 
their exploration/preparation time be sure to visit all small groups and support their efforts 
(clarify the content they explore, ask questions or give proposals about the presentation, 
etc.). Before the time elapses, check with small groups if they need additional materials or 
equipment to give their presentations and help them prepare what they need.

4. Invite small groups to gather and give/listen to presentations. Every small group presents 
their topic in 10 to 15 minutes, where the rest of the group can ask questions and the facilitator 
clarifies or adds information when needed. The information added by the facilitator can 
relate to the topic being presented by a small group or to other topics that were not chosen 
as priorities (when he/she estimates this information is necessary to better understand the 
topic being presented).

STEP 3: Wrap-up (5 minutes)
5. Repeat what was said in the introduction about the importance of the topics related to 
employment/ employees' rights, and what topics have been explored and presented, ask 
the participants whether they have learnt something new and useful or upgraded their 
knowledge, what they feel they understand better (what they explored themselves or what 
others presented), ask if they know where to seek additional information when they will need 
it. Give all participants materials about all the topics.

Recommended for

1. groups of participants looking for their first employment (in the respective country) 
or wanting to better understand their rights and obligations/commitments within an 
existing employment arrangement;

2. groups of 3 to 12 participants; the activity can be implemented with larger groups as well, 
but then plan for additional time (add 20 minutes for each 3 to 4 participants; e.g. for a 
group of 15 participants the activity will last 110 minutes);

3. if optional steps of the activity are implemented, it is preferable that the group has 
already established medium level of trust.

Suitable environment to do it

Indoors. 

• large papers and markers 
• PowerPoint presentation 

on all topics 
(be sure to give it to the

participants as handouts or
share it in electronic format)

optional:
• computer and projector

Methods 
• small group work

• analysis
• oral presentation

• collaborative learning

Comments, tips & tricks

Facilitators have to be well informed about current national labour law and regulations (enabling acts), as well as social 
context, or prepare/implement the activity together with an expert on the topic, so one takes care about the content and the 
other about the methods and the process. An approach with higher level of participation can be used, where the participants 
explore the topics more independently and learn from each other, but the facilitator still has to be better informed than 
the participants themselves in order to avoid misinformation and propose further exploration/factchecking when needed.
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Let The Dice 
Roll For Creative 

Role-Plays

Addresses
• soft skills

• social skills
• life skills

• needs assessment

Duration
• 90 minutes

Objectives
This activity encourages 

participants to create 
real-life  situations between 

different members of the 
community in order to 

increase communication 
competencies. It supports 

them in development 
of problem-solving; 

communications; conflict 
management, and self-

awareness skills. Activity 
also enables introduction of 

different professions.

How many youth workers are 
needed?

Materials needed
• dice (or material to make 

your own)
• printed/written meaning 

of numbers
• paper and pen for each 

pair

2

Description

STEP 1: Preparation (35 minutes)

1. Invite the participants to engage in a warm-up activity. Choose an activity that is funny 
and/or establishes a friendly and playful atmosphere.

2. Explain what will be done in the main session: pairs will create and perform a role-play, 
elements of which will be decided by chance, i.e. by rolling the dice. Form pairs in a way 
suitable for the group or let them choose how they will form the pairs.

3. Each pair throws the dice to decide the location where their role-play situation is taking
place. The meaning of different numbers is as follows (have it on a piece of paper):

• in the park; 
• at the factory 
• in the restaurant, 
• at boss’s office 
• in the laboratory
• at a corporate party

4. Each pair throws the dice twice, to decide which of the participants will play which person. 
The meaning of different numbers is as follows: 

• jobless, 
• social worker, 
• waiter/waitress, 
• mechanic 
• manager
• accountant

5. Each pair throws the dice to decide on the problem or situation they will present in their 
role-play. The meaning of different numbers: 

• accident; 
• happy ending; 
• serious interpersonal conflict that should be solved; 
• partying; 
• positive outcome, 
• quarrelling 

6. When all the pairs have their assignments, give them 10 minutes to create a story based on 

Methods 
• creating stories and 

dialogues
• role-playing
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the elements chosen by the dice, and to prepare a dialogue. The role-plays should be around 2 minutes long.

STEP 2: Playing (20 minutes)
7. Invite the pairs to present their role-plays one by one. Help each pair to prepare the scene and props they need, and make 
sure to motivate the group to reward each play with an applause.

STEP 3: Reflective discussion (35 minutes)
8. Help the players get out of their roles, e.g. countdown from 10 to 0 where they gradually abandon their roles and when you 
reach 0 they are fully back to themselves, ask them to remove all the props they used, put their favorite music and invite 
them to dance or jump around to shake off the role...

9. Facilitate a reflective discussion, using the following (and possibly additional) questions:
- Were the stories realistic? How did you compose the story; was it connected with a real life experience or it was imaginary? 
What about the dialogue? How did you come up with it?
- How did you feel in the role you played?
- What 5 characteristics did your character have? How did you ration the character's decisions or words?
- Do you personally have any of these characteristics; which ones? Do you ever behave like the character you were playing; 
when?
- What was your pair's character like? Did it remind you of someone you know? How did it affect you?
- Do you have any insights connected with the experience of the particular role-play you participated in, or from the reflective 
discussion? How can you use the insight(s)?

10. To wrap-up ask the participants to think about the activity, i.e. the process of creating and playing the story, and express
their main feelings about it in one word. Thank everyone for their participation and applaud together.

Recommended for

Suitable for all age groups, for a group of up to 12 participants, with a medium level of trust established. It can be implemented 
with more than 12 participants, but then additional time is needed.

Suitable environment to do it

Indoors or outdoors.

Comments, tips & tricks

The description foresees the use of a regular dice and three pieces of paper with different elements of the situations that 
will be played by the participants (places, persons, problems/situations). Instead of that, you can make in advance three 
dice specifically for this purpose and each of the dice deciding on one of the elements (sides of each dice showing on of the
options for that element.)
You can adapt the options for each of the elements to be more relevant to your group.

Role playing, a derivative of a sociodrama, is a method for exploring the issues involved in complex social situations. 
Trainers should encourage interaction, self-expression and creativity. It is an improvisational procedure, and improvisation 
requires a feeling of relative safety. This must be cultivated in a group, engaging participants in a "warming-up" process in 
which they get to know each other in a more trusting fashion and become involved in the creative process.
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Image Theatre

Addresses
• employment

• soft skills
• social skills

• life skills
• needs assessment
• active citizenship

• reflection

Duration
• 90 minutes

Objectives
The activity enables 

participants to become aware 
of and express their feelings, 

thoughts, relations (…) to 
certain topics (such as labour 

market, personal straights, 
independent living, various 

personal and collective issues 
and obstacles), and to react

 on the above mentioned 
by providing solutions and 

transforming an oppressed 
situation into an emancipated
 one and therefore encourage 
change. The activity supports 

reflection on actions 
and reactions. Indicating 

collective explanations, 
approaches, knowledge leads 
to emancipation of oppressed 
individuals or groups. Feeling, 

opinions, experiences are 
embodied on personal/group 

level.

Description

STEP 1: Introduction (15 minutes)
1. Start with warm-up activities and establishing a safe space. Encourage participants to 

get to know the space and each other, by walking at different speeds and freezing on 
the sound of a clap. Also, encourage participants to make physical contact with other 
participants and establish touch as safe. (5 minutes)

2. Start activity by slowly leading the group from walking around the space without the 
contact with others, over contact with eyes, saying hello, shake hands. Change the tempo 
of the activity, ensure physically less and more challenging tasks (jumping, lowering, 
touching with various body parts (heads, elbows, knees…), challenge the group by 
following your instructions or doing the opposite you instruct… Make sure everyone 
understands there is no right or wrong way of doing this activity. (5 minutes)

3. Explain what a frozen image is and lead the group step by step. 1st step – expressing 
objects, notions, feelings with body, without moving – frozen images. You can give 
examples of what body image on some topic can look like. Activity is done in silence 
– words are as rare as possible, images don't use sounds/words (except for the youth 
worker conducting the activity).  (5 minutes)

STEP 2: Work in pairs (15 minutes)
4. The participants are then invited to make two lines, one in front of another, while pairs 

face each other. You can ask a participant to help you demonstrate the tasks. You ask 
participants to form an image on some given topic and make action, then you make an 
image which represents reaction. 

Pairs work on the basis of action-reaction:
– first person makes a statue – image on a specific topic, and this image is action which 
they hold onto during the time other person makes reaction (an example used through this 
description to make this easier is “perfect employment”), 
- the other person makes a reaction (with a frozen image) on the given action… First person 
in the pair then reacts on the given image and a pair continues body conversation for a 
certain time, as they work on the basis of action-reaction. When you say, pairs freeze current 
images. (10 minutes)

5. You can choose one of the pairs holding the image and invite other participants to 
verbally express what they see, what would be the title of the image, what it expresses, 
do they perceive an image as strong or weak, what are face expressions like, what are 

60



the poses saying… Also, you can add dynamization in the process, as you can invite the 
pair holding the image to express who they represent and what they want (what are the 
needs they are representing). 

Point out details and image as a whole to emphasise things one should focus on when 
creating an image (you should avoid rating the images)… (5 minutes)

STEP 3: Group images (30 minutes)
6. All the participants from one line form a group so now there are 2 groups (participants 

who worked in pairs together have to be part of different groups). First group (while 
the second group closes eyes) makes a group statue on a topic (f.e. worst employer I 
had). When they freeze, the second group opens their eyes and each individual closely 
observes their pair. Then the 1st group relaxes, closes their eyes and the 2nd group 
makes a reply (reaction to what they saw) with a frozen statue (e.g. employee). 

7. Second group freezes and the first group opens eyes and observes its pairs statue 
closely. Result: image of the worst employer (1st group) and its employee (2nd group).

8. Now individuals of the 2ndgroup relax their poses and close their eyes while individuals 
of the first group make images of how they wish the situation to be like (e.g. the best 
employer). Result: image of the best employer.

9. While the first group relaxes and closes their eyes, the second group makes their image 
reactions to the second pose of the first group. First group opens eyes and checks the 
images. Result: image of the best employers’ employee.

10. Now both groups repeat their first image and while you count to 10, they progress from 
image 1 to image 2. Result: transformation from worst to best.

11. Now you can upgrade images (both or just final) with a sound and a move.

STEP 4: Reflective discussion (30 minutes)
12. Ask the participants to step out of their images and roles, e.g. you can count from 10 to 

0 and when you reach 0 they completely shake off their roles.
13. Invite the participants to get in a circle and engage in a reflective discussion, through the 

following (and possibly additional) questions:
 - What did you find out about your personal opinion, experiences and/or feelings 
about the topic? What did you already know and what surprised you?
 - What was the difference between the first and the second ("ideal") image? Do you 
recognize this in your daily life? Elaborate a bit.
 - What steps are needed in real life to come from the first to the second image, to 
reach what you consider ideal? Who is responsible for what; what can you do when you are 
an employea end what when you are an employer (adapt to the topic in focus)? What would 
be different if everyone behaved as you just said?
 - What are the society-level enablers of the first ("problem") image, and what of the 
second ("ideal") one?
 - Is there anything you personally or young adults as a group can do about it? Is 
there something you would like to do about it? What would need to happen that you take that 
action?
 - What is your most pronounced feeling now?

Methods 
• individual work, work in 

pairs/group
• cooperation

• non-verbal creation and 
self-expression

How many youth workers are 
needed?

Materials needed
• No additional material 

necessary.

1
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Comments, tips & tricks

The facilitator(s) should have some experience with the Theatre of the Oppressed and/or Image Theatre technique, to be 
able to meaningfully expand on some of the elements of the activity or to practice educated improvisation if needed. 
Adjust the reflection step to reflect with the group on what is important for your specific topic of the activity.

14. Finish the activity in a way you find suitable for current feelings and energy level, e.g. walking again around the space, 
establishing eye-contact, shaking hands and saying "thank you" or "bye" until everyone has greeted everyone (including you), 
or simply by thanking the participants and inviting them to a break.

Recommended for

Groups (smaller or medium size) but allows individual work within and includes work in pairs.
No age limit. Safe space is essential and a high trust level needed to ensure the flow of expression.

Suitable environment to do it

Large enough space to move and work in pairs (all at once).
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How many youth workers are 
needed?

Materials needed
• huge-size postcard (DIY)

• felt/marker pens
• papers and pens

• adhesive tape

Optional (see Comments, tips 
and tricks):

• fact sheets and articles 
on current issues

2

A Postcard to 
Decision-Makers

Addresses
• soft skills

• active citizenship

Duration
• 120 minutes

Objectives
This activity enables 

motivation of the participants 
for (more) active citizenship 
(from recognizing problems/

assessing needs to 
responding to the problems 

or communicating with 
decision-makers); it supports 

participants to map the 
makers of the decisions 

related to the problems of 
their interest and therefore 

facilitates the transformation 
of participants’ concerns into 

concrete proposals. Activity 
also encourages first steps to 

reach decision-makers.

Description

STEP 1: Introduction (25 minutes)
1. Ask the participants what they know about active citizenship (how would they define it, 

what forms of active citizenship hey know of, in which ways they already participated). 
Skip if already discussed in previous sessions/activities with the same group. Briefly 
explain what will be done during the activity. 

2. Briefly discuss the main (local or national) problems of a social group relevant for the 
participants (young adults 25-35 years old or any subgroup they share characteristics 
with like long-term unemployed, single parents, etc.): what do they think (or know for 
sure) are current problems? As the facilitator, be well informed about the problems 
(especially local ones) and add whatever is missing in the participants’ inputs. Skip if 
already discussed in previous sessions/activities with the same group (e.g. in the activity 
Needs Assessment).

3. Invite the participants to stand up and to take a position on an imaginary straight line 
representing the level of their anger/madness because of the all previously discussed 
problems (show extremes/ beginning and ending point of the line, e.g. “mad as hell” 
and “couldn’t care less”; if you have time ask participants to propose the names for the 
extreme points). Skip if the problem(s) has already been chosen in previous sessions/
activities with the same group (e.g. in the activity Needs Assessment).

STEP 2: Looking for solutions (65 minutes)
4. Tell the participants about this step and ask them to form small groups, of 3 to 5 people, 

that will take on one of the problems they care about most (as checked in the previous 
step). It is OK to have more than one group working on the same problem. Small groups 
find their space to work and brainstorm potential solutions to the problem. The solutions 
should be as specific as possible and mostly dependent on decision-makers, e.g. change 
in priorities of funding, creation/change in policies, involving additional stakeholders 
in decision-making. They can also use the Internet and other resources, as well as 
facilitator's help. They filter out and write on a large paper several of those solutions 
which they consider clearest and most specific. When finished, papers from all small 
groups are attached to a wall.

5. All participants vote for "best" solutions by going from paper/problem to problem and 
putting a sticker or drawing a vertical line by the solution.

6. Small groups take their papers back and work on the details of proposal(s): they can 
choose one or more solutions to propose (where votes from others can influence 
their choice, but they are not obliged to choose the solution voted best), define who 
is responsible and who can contribute to the introduction of that solution, specify the 
exact wording of the proposal, decide how will they deliver the proposal to the relevant 
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decision-makers (one or, better, more channels). They write the results of their work in 
this step on a huge-size postcard. 

STEP 3: Advocacy plan (30 minutes)
7. All participants together look at the finished postcards one by one and briefly discuss 

the messages and decision-makers/stakeholders that are addressed by the postcards/ 
proposals. Also, the small group who is the author of the respective postcard adds 
information about other ideas for delivering the message (from the previous step), while 
the rest of the participants can comment strengths and propose improvements and new 
ideas.

8. Ask each group and all together what they would like to do next, especially if there are 
more sessions planned. If there are no more sessions, offer team mentoring or arrange 
a follow-up meeting.

9. Instead of debriefing, take photos of small groups/teams with their postcards and 
photos of everyone together, including one with angry/mad/upset faces that represent 
the beginning of the activity and faces that represent their feelings now when they know 
potential solutions and are taking steps to advocate them.

Recommended for

Group with basic level of trust;
Any age or background, suitable for diverse groups. 

Suitable environment to do it

Large indoor space; some parts can be implemented outdoors.

Methods 
• small and large group 

discussion
• self-directed desk 

(internet) research in small 
groups

• presentation (by the 
participants)

In variations additionally:
• deliberative discussion

• gallery walk

For different types of 
discussion, see Appendix.

Comments, tips & tricks

The activity can be combined with other activities dealing with the analysis of problems (of young adults) and finding 
possible solutions from the perspective of different stakeholders (e.g. Needs Assessment).
***
Postcards can be delivered by mail, in person (during a public event, meeting, etc.) or symbolically (e.g. as a performance).
***
After this activity, the participants can plan and implement a simple yet powerful public activity called Street Debate (see 
here, p.43), where they communicate with citizens passing by, informing them about different problems and inviting them 
to add their thoughts or proposals to huge-size postcards.
***

Variations, with more focus to choosing solutions 

Discussion/deliberation 
The participants can decide on only one main topic of the activity by voting. Offer 10-15 topics (current local or wider issues 
of interest/concern to your group or young adults in general) and a tool for voting, like paper- or e-ballot. Every participant 
can give a vote to three topics that interest them the most. For one topic that received the most votes, provide the group  
(every participant, pairs of triads) with a fact sheet and several articles. After they have read the materials, introduce them 
to the general rules for a respectful and productive discussion. Start with inviting all participants to individually say why 
they think the topic is important and then proceed to discussion. In the first phase, the discussion should centre around the 
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various perspectives on the topic; some helpful questions are: What are the different viewpoints that people have about 
this? What are the arguments for these viewpoints/ what are the problems that the viewpoint holders think lie behind this 
issue? Where do you stand on this issue?
In the second phase, facilitate the discussion towards solutions, with an emphasis on workable ones, even though they 
may “only” help and not completely solve the problem (some helpful questions: What are the different ways in which people 
think this issue should be addressed? Do these different solutions/ approaches have something in common? Are there any 
workable solutions which all participants can accept/ live with?).
After that, you may invite the participants to form small groups according to which of the proposed solutions they wish to 
develop further.

Gallery walk
To generate possible solutions to the chosen problems: For each of the problems, set a “station” with a poster paper and 
divide the participants in as many small groups as there are stations. Groups are, each at a different station, brainstorming 
about the solutions that are in the scope of work/ mandate of town council or other decision-maker or an “official” decision-
influencer (such as municipality’s specific department or youth council - if needed, explain who does what). The solutions 
are written down on the poster paper provided at the station. After groups finish at one station, they move to another one. 
Rotate until all groups have been to all the stations.
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How many youth workers are 
needed?

Materials needed
• smartphone or tablet 

with Internet access for each 
small group

• signposts (arrows, plates/
papers with information)

• envelopes with 2 to 
3 challenges each (see 

Comments, tips & tricks)

1 or 2

Art And Cultures 
Orientation

Addresses
• soft skills

• social skills
• life skills

• needs assessment
• active citizenship

• reflection

Duration
• 90 minutes

Objectives
This activity develops 

curiosity and knowledge for 
one's own culture and for

 other cultures. It establishes 
dialogue between young 

people with different 
cultures, religions, beliefs.

Description

Before the activity: Prepare the location of the activity by setting up a route that the 
participants will follow: hang signpost and hide the envelopes with challenges at different 
places on the route.

STEP 1: Introduction (15 minutes)
1. Tell the participants the title of the activity and that they will be learning about different 
aspects of different cultures by following a marked route.
2. Facilitate a short team building activity that includes movement and is funny and/or 
collaborative (e.g. Human Rock-Paper-Scissors, Helium Hula Hoop).

STEP 2: Art and culture route (50 minutes)
3. Invite the group to the first station of the route and explain the rules:
• all participants follow the route together as a group, reading signs and deciding on their 

next move
• at each station they find an envelope with a number of challenges, break into small groups 

(3 to 4 persons) and in 8 minutes each small group completes a different challenge that 
involves learning about a culture, through talking to each other and/or using the Internet

• after that they present their completed challenges to each other the facilitator(s) will 
always be close to take care of the time and support them in completing the challenges 
if needed

• after they pass all the stations we all together discuss about the activity
4. The group begins with the challenges. Stay close to take care of the time and that the group 
agreement is respected (if the group has one from previous sessions). Support the small 
groups in completing the challenges if needed, whenever possible by posing questions and 
letting them get to the conclusions or decisions themselves.

STEP 3: Reflective discussion (15 minutes)
5. Gather the participants back in a circle and start a discussion:
• When you were choosing o ne element to explore, what were your criteria?
• Which element(s) of all that you have explores had most sense for you? Why is that so?
• What messages did you recognize in the artistic and cultural expressions you encountered 
during the activity (from your small group or another)?
• What do you now think culture is? What are its elements?
• What cultures are you part of, or what cultures are part of you?
• Have you ever encountered a misunderstanding base do n cultural differences between 
persons communicating? How did it end?
• Do you think it is important to know about different cultures? Or at least to be aware that our 

Methods 
• self-directed research
• collaborative learning

• discussion
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cultural background is not everyone else's as well? What could this knowledge or awareness bring us?
• Are you (now more) interested in learning more about a culture or cultures? If yes, do you already have an idea how? You 
are invited to share that idea with the group, if you want to.

Recommended for

Group size 5-12, basic (low) level of trust.

Suitable environment to do it

Indoor or Outdoor.

Comments, tips & tricks

For the proposed duration of the activity prepare a maximum of 5 stations (envelopes) on the challenge route.
Each envelope should have 2 or 3 challenges, based on the total number of participants (1 challenge per envelope per every 
3 or 4 participants).
Examples of challenges:
• How many dialects there are in your country (of origin)? Learn how to say "Today the weather is sunny and we are having 

fun outside" in two of these dialects.
• Learn a (part of a) dance typical for the micro-region where you now live. Be prepared to teach it to other small groups!
• Find out more about the culture in whose language there are no words for "left" or "right" (relative directions): what is 

the people's/culture 's name, what do they use instead of relative directions? What other feature of that culture you find 
interesting?

• Find out more about the artistic expressions of Pueblo culture. Decide on your favourite item and be prepared to 
describe it and explain why you chose it before you show it to other small groups.

• In 2021 UNESCO inscribed falconry to the Representative List of the Intangible Cultural Heritage of Humanity. In which 
countries is falconry traditionally practised? Choose one of the countries and find out about its view of falconry and 
facts about falconry that you find interesting.

• Where would you use a bobbin? With what reason? After you learn about it as much as you can, make a plan how you 
will explain in mime the purpose of a bobbin to the other group.

• What does it mean "to put on the Güegüense’s face”? From which culture does this expression come from? How do you 
pronounce the name of the intangible cultural heritage from which the expression originates?

• Is there such thing as skateboarding culture? If you think there is, which values and symbols are typical of it? Learn five 
words from the skateboarding vocabulary.
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How many youth workers are 
needed?

Materials needed
• ballot papers (each with

"YES" and "NO"), 2 for
each participant
• poster paper

• pens, markers
• two boxes 

2

Referendum 
simulation

Addresses
• active citizenship

• soft skills

Duration
• 90 minutes

Objectives
This activity develops skills 

and shows possibilities to 
make informed decisions.

Description

STEP 1: Introduction (25 minutes)
1. Ask the participants if they know what a referendum is and, if needed, support their 
brainstorming or discussion with subquestions like: Do you remember an example of a 
referendum? What was decided then? What kind of issues are usually decided on referendums? 
Who can initiate a referendum? What happens with the results of a referendum (what types 
of referendum exist)? Who is deciding on a referendum? How are decisions about other very 
important issues (like passing a law or adopting a strategy) usually made in the country? How 
is the referendum question posed?

2. Explain that the aim of the activity is to enable better understanding of how the results of a 
referendum may be influenced by (un)informed citizens participation. Invite the participants 
to think of an issue that is relevant to them and to agree on the referendum question that 
will be asked. Support the creation of the question by guiding the participants to choose an 
issue that is current, relevant for young adults or a majority of citizens (on local, national 
or international level), that can be translated into a binary (yes or no) question, and that the 
participants don't agree about the answer. If you notice that the group finds it difficult to 
choose an issue, remind them of problems that were discussed in other activities or offer 
your proposals of referendum questions (see Comments, tips & tricks). Write the referendum 
question on a spot visible to everyone.

STEP 2: Voting (5 minutes)
3. Give each participant a ballot paper and a pen and invite them to silently decide on their 
"yes" or "no" answer to the referendum question, circle it and put their vote to the ballot box.

STEP 3: Getting informed (35 minutes)
4. Ask the participants what was it like for them to choose an answer and why. Presumably 
the participants will state it wasn't completely easy because they lacked information, and 
then you can ask them what they would like to know to make a more informed choice. Write 
the questions/topics on a poster paper. Invite them to now inform themselves about the 
issue that was the base of the referendum question, by searching the Internet and taking 
care that the resources are reliable. They can also ask the facilitators for more information 
(not personal opinions) on the issue.

STEP 4: Informed voting (10 minutes)
5. Give each participant a new ballot paper and invite them to silently decide on their "yes" or 
"no" answer to the referendum question, circle it and put their vote to the second ballot box.

Methods 
• discussion

• posing questions
• critical thinking
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6. Count votes from the first and the second ballot box (to make it more interesting, two facilitators can count votes from 
different boxes simultaneously).

7. Present the results of the first referendum (number of votes "yes" and "no") and of the second one, when the participants 
were better informed about the issue. Usually the number of "yes" and "no" votes differs between the referendums. (If not, 
in the next step discuss also why not!)

STEP 4: Reflective discussion (15 minutes)
8. Encourage the participants to discuss about the referendum simulation, its two differing results and potential 
consequences of that in real life. Proposed questions:
• How do you comment the results of the first and second referendum?
• Why did that happen, or what happened in between?
• What kind of resources you used to inform yourself and/or get different perspectives on the issue? Which resources you 

trusted more, and which of them less?
• Was it more or less difficult to choose your vote the second time? How do you explain that?
• In your opinion, how do the citizens become well-informed about important issues; who is responsible for that?
• Are there any issues that you think should never be the subject of a referendum; what are they?
• What would you do if the next real-life referendum was held tomorrow? What do you think you would do if the next
• real-life referendum was 3 years from now?
• Do you find similarities between how you approached voting in the referendum simulation and how you usually make 

decisions? What is similar and what is different?
• What are you taking away from the activity, for your personal life and for your citizen participation?

Recommended for

Groups up to 30 participants.

Suitable environment to do it

Indoor.

Comments, tips & tricks

We recommend that you prepare several proposals of referendum topics and/or questions for Step 1, e.g. "Are you in favour of 
changing the minimal age for voting in parliamentary elections in (Country) to 16 years?" or "Do you agree that (Municipality) 
covers 7% of full expenses of higher education for all its legal inhabitants who enroll, disregarding their age and the subject 
of the education?". Choose topics that can be well researched on the Internet.
***
The participants can do the research in small groups or individually; you can invite them to form small groups or just to 
"inform themselves" and see what happens. If you choose not to be concrete, be sure to address their choice of informing 
themselves individually or in groups in the reflective discussion.
***
You can adapt the activity by adding a discussion or participants' research on different forms of political and civic 
participation.
***
If there are more than 12 participants, plan for organizing certain elements of the activity in small groups, according to 
your assessment of when it would encourage more active participation. In that case plan also for additional time to enable 
sharing between small groups.
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How many youth workers are 
needed?

Materials needed
• regular and poster paper

• pens, markers
• preliminary hearing role 

cards
• instructions for small 

group work
• small red and green cards, 

one red and one green per 
participant

2

Consensus vs. 
Adversarial

Addresses
• social skills

• active citizenship
• reflection

Duration
• 90 minutes

Objectives
This activity encourages 

critical thinking, 
supports development of 

communication, cooperation 
and consensus building 

skills, and fosters values of 
solidarity and justice. 

Description

Part 1. The trial (total time 30 minutes)
1. Set the scene. Introduce the participants to the imaginary scenario: “SARS-CoV2 is a very 

serious epidemic throughout the world. It is a big issue in Caraciro, a small imaginary 
state, where millions of poor people are suffering and dying unnecessarily because they 
cannot afford the expensive vaccine they need. Their only alternative is to use cheaper-
copies of the vaccines. The leading pharmaceutical companies are against this. They 
wish to protect their property rights and so they have joined forces to prevent any state 
from copying their products and selling them at cheaper prices. They have started legal 
action against the Caraciroian Government, which is distributing and selling cheaper 
copies of vaccines.”

2. Explain that a preliminary hearing ("trial before the trial") will take place in Caraciro. The 
questions are:

“Is the right to property a valid argument to jeopardise the right to life and dignity of 
a group of people?”,
 “Are the rights to life and health a valid argument for overriding the right to property?”

3. Divide the participants into four equal groups to represent key stakeholders: Pharma 
Inc., the Caraciro Government, members of the Vaccination Action Campaign (VAC) and 
Judges.

4. Distribute the trial role cards to the appropriate groups and tell them about the tasks up 
to point 8.

5. Give the groups 10 minutes to read their role cards and prepare their cases and/or 
questions for the trial. Each group also selects a spokesperson to represent the group 
and one or two resource persons to back the spokesperson up and help answer questions 
during the trial.

6. Once each group is ready, invite people to come back into plenary. They remain in their 
four groups. 

7. Now Pharma Inc., the Caraciro Government and VAC each have 3 minutes to present their 
positions and raise any questions. The judges should introduce each of the groups and 
give them the opportunity to speak in turn.

8. The judges now have 8 minutes to address any questions raised by the groups, to answer 
any procedural questions posed to them and to summarise the different arguments and 
positions.

Part 2. Consensus-building phase (40 minutes) 
1. Ask the participants to go into small groups, each of four people. In each group there 

should be one former member of Pharma Inc., one former member of the Government, 
one former VAC group member and one former judge. 

2. Hand out the instructions about how to use the cards: green-agree and red-disagree, and 

Methods 
• individual work, group 

work
• debate

• presentation
• problem-solving

• reflecting 

70



hand out one red and one green card to each participant. The idea is that every participant of a small group advocates 
and contributes to the discussion from the role of the stakeholder they are representing. After the discussion, based on 
the key question, participants show if they agree or disagree by raising a green or red card. The consensus is reached 
when all the participants show green cards. The process repeats several times in the time frame of 20 minutes. Check 
that everyone understands what they have to do and that they know the purpose of the colored cards and how to use 
them. 

3. Give the groups 20 minutes to try to reach a consensus on how to resolve the conflicting claims. 
4. Call everyone back into plenary and ask him or her to report back on the results of their discussions in small groups. 

Give each group 3 minutes to present their report. Note the main solutions and issues on a flip chart.

STEP 3: Reflective discussion (20 minutes)
Encourage the participants to reflect on the overall process and then go on to identify the key human rights issues behind 
the trial. Key questions may include: 

• How difficult or easy was to reach a consensus? How do you explain that? 
• What are the strengths and weaknesses of this approach? 
• Was there a tension between trying to agree on a solution and trying to include all members of the group in the 

decision? 
• Which were the most burning issues?
• What were your first thoughts about the case at the beginning of the activity? 
• How did your understanding of the issues change as the activity proceeded? 
• How do you compare the two forms of decision-making process, the adversarial and the consensus? 
• Which produces more satisfactory results? How do you define a successful result?
• What is needed to ensure the protection of human rights?
• What do you take away from the activity for your active citizenship and everyday life? Is there something you 

need to make it easier for you to put these takeaways into practice?

Recommended for

Group of minimum 12 up to 20 participants with established basic level of trust.

Suitable environment to do it

Indoor.

Comments, tips & tricks

The preliminary hearing role cards describe the stakeholders' situations to make it easier for the participants to present 
their positions. You can decide on the amount of details depending on your group's resources. 
Example for Pharma Inc.: "Your international pharmaceutical company is well-known for efficient and safe vaccines. The 
company works in 10 countries and has 1500 employees from different professions. The current SARS-CoV2 vaccine that 
Caraciro is copying is registered as the intellectual property of your company." 
Example for Vaccination Action Campaign: "Your campaign in Caraciro advocates obligatory vaccination for SARS-CoV2. 
In case that the Caraciro Government doesn't ensure ease of access to vaccination to all its citizens, you plan to file a 
complaint to the International Court for Human Rights against the Government, for the violation of human right to health." 
For the instructions for small group work you may use part of the text from the description of the activity.
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How many youth workers are 
needed?

Materials needed
• paper

• pens, pencils, markers
• envelopes

• assorted pictures, 
clippings, etc. to 

represent strengths or 
accomplishments (at 

least three times as many 
individual items as the 

1 or 2

Letter to your 
future self

Addresses
• reflection

Duration
• 60 minutes

Objectives
This activity supports self-

awareness of the participants 
(encourages identification 

of their emotions, strengths, 
limitations, actions, and an 

understanding of how these 
affect them and others 

around them). It encourages
 participants to reflect 

on their strengths 
and to celebrate their 

accomplishments. It also 
motivates participants to 

set and/or clarify their goals 
and enables them to create 
a tangible reminder of their 

wished/planned learning 
experience.

Description

STEP 1: Preparation (5 minutes)
Create a safe and calm space in a way you find appropriate for the group.

STEP 2: Instructions (25 minutes)
Tell the instructions to the participants: 
Example: 
Tell the participants they will now think about themselves and their preferred future. That 
will be the base of their letter to their future self, a letter they will receive in 2 years from 
now. Inform them they will get papers and other materials to use, so the letter can also 
be illustrated, a sort of collage of written word and clippings, pictures and drawings. It is 
important that they know they will later share only those parts of their letters that they want 
to or feel comfortable to share.
Before they start creating the letters, there are some guiding questions to support them in 
envisaging the future they are aiming for (they don't have to answer all of them explicitly). It 
is important that you use the questions to support the participants in imagining themselves 
in two years from now, as what they wish or plan now has already happened at some point in 
the next two years:

• What are you doing?
• What have you learned?
• What have you achieved?
• Which obstacles have you overcome?
• Which of your expectations from yourself you have fulfilled? Maybe you have 

positively surprised yourself, in accomplishing something you didn't even expect?
• What is different about you? What are your feelings about yourself?
• Based on all that, what would you like to say to your future self?

Spread pictures and clippings on the floor. Invite the participants to think about their 
strengths and accomplishments that may help them along the way to their preferred 
future, and to choose from the pictures and clippings 2 or 3 of those that can represent 
their strengths/ accomplishments. The participants can now take pictures/clippings to their 
spot and use them in collaging and writing their letters to their future selves. Tell them they 
have 30 minutes for that and remind them they can also draw and use their answers to the 
supporting questions. 

STEP 3: Reflection (15 minutes)
Invite the participants to come back together in a circle and ask them reflective questions: 

• What was it like to create a letter to your future self?
• Would you like to share anything from the letter?
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Methods 
• individual work and

sharing in the group
• envisaging one's future

• planning;
• writing;

• drawing, collage

• What were you feeling during creating the letter?
• Did the letter help you discover something new about yourself, or remind 

yourself of something important?
Tell the participants to pack their letters in the envelopes and write the date exactly 2 years 
from now on them. They can open the letter again on that date.

Recommended for

It is a group activity that can be adapted for individual work. IIt is suitable for groups of 
different ages and backgrounds, with a medium level of trust.

Suitable environment to do it

A safe, comfortable and peaceful environment where the participants can relax and really
reflect about themselves.

participants)
• scissors

• glue

Comments, tips & tricks

In the preparation for the activity decide what exactly you want to address and adapt the supporting questions accordingly. 
You can narrow down the goals/ hopes for the near future according to previous session(s), e.g. if you previously explored 
their professional development or employment, direct the participants’ goals/hopes toward the area of professional 
development or employment.
You can also shorten the time period for which the letters are written, but keep it at least six months long. If the participants 
are less able to articulate their thoughts in writing, they can directly answer the supporting questions and/or draw something 
based on the chosen pictures/clippings.
The activity can be also adapted for the participants to better use “lessons learnt” in a longer session or training, when the 
differences are:
• letters represent an essential learning the participants are taking away from the experience
• the message that is written on the letter and/or the drawing is the key lesson they are taking from the experience, 

something they want to remember, something they learned from the workshop activities or through a conversation 
with a peer, and/or a commitment to themselves about changing, improving or trying something new in one or more 
areas of their life.
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How many youth workers are 
needed?

Onion model of 
learning

Addresses
• reflection

Duration
• 60 minutes

Objectives
This activity enables revision 

of the learning process 
and reflection on the topic, 

content and one's role in the 
process. It also motivates 

participants to continue with 
the programme and to reflect 

on gained and/or improved 
competences.

Description

STEP 1: Introduction (5 minutes)
This activity can be used to reflect on the whole day of a training or on a particular, longer 
activity. In any case, use it to enable the participants to reflect both on new knowledge or 
insights and on their learning process.

Show the participants a sample "onion", composed of a centre and four layers. Invite the 
participants to individually visualize their learning experience (that took place in the chosen 
specific time-frame) as an onion, with different layers or aspects of their learning experience. 

STEP 2: Individual work (15 minutes)
Explain the meaning of each of the onion layers to the participants:
• centre: one thing that had a strong impact on me
• first layer: what I have learnt
• second layer: what I am taking away
• third layer: what I am not satisfied with
• fourth layer: what I am going to do next with all of that. 

Tell the participants they will have at least 15 minutes to think about their learning experience 
and write it down in the onion template. Be aware of the time, but avoid rushing them.

STEP 3: Working in pairs (10 minutes) 
When they are ready, ask the participants to get into pairs and compare their onions, discuss 
similarities and differences.

Materials needed
• paper

• markers, pencils
• prepared onion model

2

Methods 
• individual work, work in 

pairs, group work (reflecting)
• reflecting

• connecting one aspect 
with another
• listening 

• Writing, drawing. 
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STEP 4: Reflection (30 minutes)
Invite the participants to get back in a circle and briefly present their onions/ learning experience. Facilitate a discussion,
using some of the following and additional questions:
• What does appear most often in your onion models?
• How did you contribute to your learning? How did you (attempt to) contribute to reduce the aspects you were not 

satisfied with?
• How did you generally feel in the process of creating your onion model?
• How can you use the awareness of your feelings and contributions in your future learning?
• If you would put the whole learning experience, including this reflective discussion, in one sentence (quote), what would 

it be?
Recommended for

Group activity for 10-15 participants. Using this activity the facilitator will help the participants to reflect on their learning 
process during the day or on a particular situation or topic. For better results, the facilitator needs to organise the program 
in such a way that this activity is used properly at the right moment. Use it when the group has created a good connection 
(medium to high level of trust). It will help the process of sharing knowledge.

Suitable environment to do it

Outdoor or Indoor.

Comments, tips & tricks

This is a very introspective exercise, therefore each personality must be respected.
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How many youth workers are 
needed?

Reflection Islands 
Sailing Tour 

Addresses
• reflection

Duration
• 45 minutes or more,

depending on the size of the 
group and the number and 
type of reflective questions 

used

Objectives
This activity enables 

reflection and self-reflection 
in connection with the 

contents and/or processes 
of previous educational 

session(s). It motivates the 
participants to highlight 

what they learned in previous 
session(s) and to continue 

learning about the topic.

Description

Five tables or spots (“reflection islands”) are set around the room/outdoors. The spots have a 
short list of pre-prepared reflective questions or topics and a large piece of paper + markers/
crayons. (An example of a set of questions is provided after the description.)

STEP 1: Setting out (10 minutes)
Mix participants in 5 small groups (group = at least two people). Each small group starts 
with one reflection island, discusses the questions found there and writes down the most 
important “conclusions”, leaving the conclusions on the island (7-10 minutes). Each group can 
also raise one additional question and write it down on the island. 

STEP 2: Sailing (20 minutes)
After 7 to 10 minutes spent on the first island, invite the groups to go to the next island and 
discuss the island's topics building on what's already there from the previous group(s). They 
write down their key points on the same paper that stays on the island. 
Repeat until all groups have visited all reflection islands (4-5 minutes for each of the islands).

STEP 3: Landing (20 minutes)
When the small groups have spent 4-5 minutes in the discussion on their last island, they 
stay there and each group briefly presents the conclusion of the reflection island they are 
on. For each set of conclusions steer the discussion around it: seek for final conclusions if 
possible, by summarizing those from the reflection islands or by building on them to create 
new ones (instead of conclusions, it’s also OK to finish with questions for further participants’ 
selfdirected learning!).

Recommended for

Group of participants (10 - 30 people) who have been working together in previous time period.
Any age or background, suitable for both homogeneous and diverse groups, as long as you 
have in mind these specifics when forming the questions for the "islands". 
Basic level of trust is needed, but can vary depending on the questions used.

Suitable environment to do it

A large room or outdoors: any space that enables small groups to discuss without
preventing other small groups to do the same.

Materials needed
• pre-prepared reflective 

questions
• 5 large papers

• 5 - 10 markers or jumbo 
crayons

optional: background music

1

Methods 
The activity is inspired by the 

World Café method.
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Comments, tips & tricks

If you use this activity immediately after another activity where the participants work in small groups, it is better to mix 
them in new small groups.
***
The activity can be adapted for different goals, i.e. for discussions about any content (e.g. going deeper into a newly 
introduced topic, exploring differences in opinions within the group), when the questions or topics for each of the "islands" 
should be adapted accordingly.
After this table we give an example of a set of questions for self-reflection and for envisaging the future use of what was 
learnt/gained; the facilitators should adapt the questions to their group of participants and previous activities or themes 
planned for reflection.
Depending on the size and the estimated needs of the group, the facilitator can choose to divide the questions for self-
reflection and future-oriented thinking into two separate parts of the activity. First invite the participants to answer the 
reflective questions in small groups (as many as there are questions - each group answering question(s) at one “island”, 
rotate until all groups have been to all the islands, present/ discuss in large group), and then answer the future-oriented 
questions in the same manner.

***
Variations in implementation:
a) Small groups leave one of their members (“a host”) to meet with the next group, so she/he can explain their thoughts in 
more detail.
b) The instructions for the rotation can be left purposefully vague to see what happens/ how the small groups organise 
themselves, providing you have enough time to reflect on that process as well.
c) After the rotation is over, participants can choose the reflection island that was most interesting for them and move there, 
then proceed to presentations and discussion.
***
If the participants agree, they can also use voice recorders on their smartphones to record their individual answers or group 
discussions on each of the reflection islands. Afterwards the recordings can be used as a part of a podcast about the topic.
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Example of questions asked/discussed (distributed in written to 5 reflection islands), when it was implemented as the 
final part of a half-day workshop with youth workers on a new method (X):

1- What are your main thoughts and feelings about X right now?

2- What competencies (or its elements) should a facilitator using X ideally “have”? (beside the knowledge about X)
If that ideal facilitator is a unicorn, what animal are you? 

3- With what groups (you have or haven’t worked with yet) you might use X with most success? (be as specific as possible, 
e.g.e.g., don’t just say “youth” )

What would you consider success in using X with these groups?

4- What do you imagine as possible risks, challenges or problems in implementation of X (with young people)?
How may these risks, challenges or problems be prevented or overcome?

5- What else would you like to know or do about X?
How can you get to knowing or doing that? 
(What specifically can you do today or next week? What do you need to think, feel or do to continue learning and doing?)
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How many youth workers are 
needed?

A Book Cover

Addresses
• reflection

Duration
• 45 minutes

Objectives
This activity enables 

reflection on different 
aspects of an activity or life 
situation. It also encourages 

reflection on experience in 
relation to oneself, others, 

and the conditions that 
shaped the experience. It 

supports the reimagination 
of the experience for future 

personal or social benefit 
and enables strengthening 

of skills to communicate 
one's own views and feelings 

and motivates participants 
to become more aware of 
different points of views.

Description

STEP 1: Introduction (5 minutes)

1. Briefly introduce the activity to the participants, stating its title and purpose – to reflect 
on an experience, i.e. a concrete situation or time period (specify the experience that is the 
focus of the activity!, e.g. experience of their first paid job, training in which this activity is 
integrated).

2. Give the participants a piece of paper and show them other available materials they can 
use in further steps.

STEP 2: Creation (25 minutes) 

3. Invite the participants to think about a book cover that could represent their experience 
(from step 1). They are the authors of their individual books and from that position they: a. 
give their books titles that reflect their most important impressions, b. draw their books' 
covers. 

4. Ask the participants to think about their experience a bit more: What was happening?, 
What were you doing?, What were you thinking?, How were you feeling?, With whom you 
were interacting?, What were the interactions like?, Was something changing during the 
experience (what? how?)?, etc. The participants don't share their answers in the group but 
from that reflective position they write their short address (of the author/bestselling writer) 
to the future audience, including why they would recommend this experience.

STEP 3: Sharing (15 minutes)

5. State that all books are valuable and invite the participants to present their bestselling 
book covers to the rest of the group.

Recommended for

Group of up to 16 participants with established medium level of trus,t who are exploring a 
certain situation in their life or an activity (part of a training, meeting, etc.)
It can be adapted to individual work.

Materials needed
• papers for each 

participant
any materials that can 
be used for decorative 

purposes: pencils, crayons, 
paint, coloured papers, glue, 

scissors…

optional: 
relaxing background music 

during individual work

1
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Methods 
• individual work, group 

sharing
• reflecting

• drawing 
• writing

• oral presentation

Suitable environment to do it

Any setting appropriate for the individual work of the participants and group sharing.

Comments, tips & tricks

In groups larger than 16 participants, the verbal presentation of book covers can be done in two smaller groups and the book 
covers from both small groups can later be put on the walls. 

The activity can be used as a preparation for Living Library (with the participants who will be Books). 

The activity can be implemented in two parts (like a primary book and its sequel), before a longer thematic session and in 
the end (e.g. at the beginning and in the end of a training): 1. expectations + 2. reflection. In this case sharing in the group 
is very important!

A modification of the activity for less verbally- or more action-oriented groups, when reflecting on a (part of a) training or a 
specific longer-lasting activity: pose a question about the training/activity and have the participants draw their impression 
in a maximum of 3 minutes. Put all drawings in a box and mix them. Every participant picks one drawing from the box and 
interprets the drawing in a maximum of 1 minute. The author of the drawing states if they agree with the interpretation or 
not, explaining it a bit further. Do a few rounds with different questions (e.g. What did you learn/what competences did you 
gain or upgrade?, What outcome was most useful for you?, What was the work in your group like?, How are you feeling now 
in the end?), keeping the whole activity within the timeframe of 35-40 minutes.
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How many youth workers are 
needed?

Telephone 
Pictionary

Addresses
• soft skills
• reflection

Duration
• 35-50 minutes

depending on the size of 
the group and the priority 
objective chosen by the 

facilitator
Objectives

This activity encourages 
acceptance of differences 

(of interpretations) and 
enables creativity boost. It 

enables connection between 
participants through having 

fun together but can also 
bring into focus different 

perspectives, introduce new 
topics, enable revision of key 

statements from a longer 
session and reflection or self-

reflection.

Description

STEP 1: Introduction (5 minutes)
1. All participants are sitting in a relatively loose circle. Each person gets a pen + a stack of 

small sheets of paper (one sheet for every person there is in the group, e.g. if 8 people, 
each person gets 8 sheets of paper). 

2. Instruct the participants to write down a specific phrase on the top sheet of paper (see 
Comments, tips and tricks). Everyone writes their own thing and doesn't share it with 
others.

STEP 2: Main phase (15 minutes)
3. Then they pass their entire stack to the person on their left. That person will read the 

phrase, move that sheet to the back of the stack, and draw a picture representing that 
phrase on the next (blank) sheet of paper. Limit the time available to 60 seconds.

4. They’ll then pass it to the person on their left, who will then look at the drawing, move 
that sheet to the back of the stack, and then write a sentence that describes that picture. 
Limit the time available to 60 seconds.

5. Repeat steps 3 and 4 until the stacks make it all the way around the circle. The participants 
are allowed to look at only the top paper before they move it to the back of the stack.

6. When all participants get the stacks they have originally begun, they look at the “evolution” 
of their phrases through different drawings and phrases of other participants.

STEP 3: Discussion and wrap-up (30 minutes)
7. Give opportunity to all the participants to share the funniest part of the evolution of their 

phrase, and/or share the original/ beginning thought, especially if it is important for the 
activity/session (e.g. reflection, going over newly learned topics).

 Wrap-up by summarizing the key points.
8. Optionally: Before wrapping-up, discuss generally about the participants’ real life 

experience with clear or unclear communication, “mind reading” or assumptions that 
lead to misunderstandings, differences of interpretation, expecting and accepting the 
differences (why, how and to what measure), etc. 

Recommended for

It is a group activity. If you are working with a big group, distribute the participants into 
smaller groups with a maximum of 12 people. It can be adapted to participants of any age and 
other characteristics (as long as they are willing to draw).

Materials needed
• small sheets of paper 
(post-it to A6 format) x N2 

(where N is the number of 
participants), 

• (marker) pen for each 
participant

1
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Methods 
• individual work: drawing, 

writing, interpreting 
Optionally:

• self-reflection
• informing/explaining

• group discussion

Suitable environment to do it

Any.

Comments, tips & tricks

This activity shows that communication often involves our assumptions about what otherws ant to convey, which is often a 
source of misunderstandings and even conflict. Being aware that there is a possibility that there are as many interpretations 
as there are people, helps us to remember to communicate more clearly and thus reduce misunderstandings and conflicts.
Choose in advance what type of phrase will be used in step 2; examples:
• a piece of reflection about the previous session or the whole training (e.g. the most important learning/conclusion from 

the perspective of the participant, the most enjoyable aspect of the training, metaphor for the dynamics of the group)
• a piece of self-reflection (e.g. what have I given to the training, a line that describes one’s personality or a goal)
• something just for fun (a memorable movie line, an animal/ inanimate object/ fictional character doing something that 

it normally doesn’t do - give example (e.g. a bull playing table soccer, a toaster enjoying on the beach).
In all examples the participants write their own words/ phrases according to the instructions.

Alternatively, the facilitator can provide each of the participants with a different wrritten beginning phrase (and the 
participants draw it on the first sheet), which is great for e.g. introduction to a new part of the training/ new topic or for 
going over the key conclusions of the previous session.

Variation

Instead of rounds of writing and drawing, the activity can be implemented as following:
1. All participants individually draw what first comes to mind on a small piece of paper (examples of topics are given in 

Comments, tips and tricks). Give a time limit of up to 3 minutes.
2. Put all papers in a box and mix them.
3. Each participant takes out one paper/drawing from the box and explains what he/she sees and understands from the 

drawing. Optionally, they also try to guess who drew it.
4. Repeat with another topic/ question. If doing more than one round, be mindful to stay within the time-frame (max 50 

minutes in total).
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List of organizations:

Zavod Bob (Slovenia)

CAI - Conversas Associação Internacional (Portugal)

Institute Perspectives (Bulgaria)

Volunteer Centre Istria (Croatia)

http://www.zavod-bob.si
+38664 249 627
Mail: info@zavod-bob.si

http://www.cai.org.pt
+351914845338
Mail: cai@cai.org.pt

https://edu.institute-perspectives.com/about-us/
+359879866850
Mail: press@institute-perspectives.com

http://www.vci.hr/hr/home/
+385923042976
Mail: vci@vci.hr
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